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Component 1 - School Profile and Collaborative Process 
 

FORM 1.1 SIP Leadership Team Composition 

 

FORM 1.1: SIP Leadership Team Composition 
(Rubric 1.1) 

 

SIP Leadership Team 

Member Name 

Leader- 

ship 

Chair? 

(Y/N) 

Position 
Name of Subcommittee(s) (when 

applicable) 

Shelly Smith Y Principal Component 6 - Chairperson 

Kathy Nunnally  
Special education team 

leader 
 

Heather Boegemann  

7
th
 grade team leader/Science-

Social studies teacher / 

Instructional Coordinator/ 

Social Studies Team 

Leader 

 

Amy Renner  Guidance Counselor Component 1 - Chairperson 

Debby Hendrix  
6

th
 grade team leader/ 

language arts teacher 
Component 2 - Chairperson 

Danna Brickell  

Instructional 

Coordinator/library media 

specialist   Academic 

Coach 

Component 3 - Chairperson 

Jeff Townsley  Assistant Principal Component 4 - Chairperson 

Jamie House  

Language arts team 

leader/7
th
 grade language 

arts teacher 

Component 5 - Chairperson 

Pam Botta  

Science/social studies team 

leader/6
th
 grade science-

social studies teacher 

 

Karen Reaves  

Mathematics team 

leader/6
th
 grade 

mathematics teacher 

 

April Leonard  

8
th
 grade team 

leader/language arts 

teacher 

 

Robin Lafever  

Related arts team 

leader/music teacher ï 

choral director 

 

Pam Luetjen  GSIA president  
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Leann Mitchell  Parent  

Holly Morelock  Parent  

 

 

 

 

FORM 1.2: Subcommittee Formation and Operation 
(Rubric 1.2) 

Subcommittee for COMPONENT 1 School Profile and Collaborative Process 

Member Name Position Chair 

Amy Renner 
Guidance Counselor Y 

John Burgess 
8

th
 grade social studies teacher  

Abel Candelaria 
8

th
  7

th
  6

th
 grade math teacher  

Mike Ricker 
6

th
 grade math teacher  

Laura Lenker  
Gifted inclusion teacher 7

th
 grade 

language arts teacher  Science teacher 

 

Brooke Rhea 
Band director  

Jennifer Schroeck 
Diversified technology teacher  

Paula Averett 
Guidance office secretary  

Gayle Matthews 
Main office secretary  

Jean Hartsell 
Community member  

Pam Luetjen 
Parent  

McKenzie Smith 
Student  

 

 

Component 1 Subcommittee has met and minutes are on file.  YES X  NO 

 

 

Subcommittee 1 Chair Signature 
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Subcommittee for COMPONENT 2  Beliefs, Mission and Vision 

Member Name Position Chair 

Debby Hendrix 
6

th
 grade team leader/language arts 

teacher 

Y 

Adrienne Crawford 
8

th
 grade mathematics teacher  

David Kilday 
8

th
  6

th
  grade mathematics teacher  

Alice Foshie 
7

th
  8

th
  grade science/social studies 

teacher 

 

Marty Masker 
6

th
 grade science/social studies 

teacher 

 

Tony Feathers 
Art teacher  

Katie Smelcer 
Wellness teacher  

Jo Darnell 
Title I paraprofessional  

Julia Proffitt 
Special education paraprofessional  

John Anderson 
Custodian  

Doug Fezell 
Community member  

Tammy Felts 
Parent  

Parker Mitchell 
Student  

 
  

 

 

Component 2 Subcommittee has met and minutes are on file.  YES X  NO 

 

 

Subcommittee 2 Chair Signature 
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Subcommittee for COMPONENT 3  Academic and Non-Academic Data Analysis 

Member Name Position Chair 

Danna Brickell 
Instructional coordinator/library 

media specialist  Academic Coach 

Y 

Larry Blalock 
7

th
 grade mathematics teacher  

Jerry Graham 
6

th
 grade science/social studies 

teacher 

 

Lynda Maupin 
7

th
 grade mathematics teacher  

Amanda Rigell  Amanda Rigell 
8

th
 grade language arts teacher    

Andrea Tolley 
7

th
 grade language arts teacher / 7

th
 

Grade Team Leader 

 

Delane Franco 
LRE paraprofessional  

Cindy Paxton 
Technology coordinator  

Sarah Chapman 
7

th
 grade inclusion teacher  

Sherry Hood 
Community member  

Amy Hutcherson 
Parent  

Brock Jones 
Student  

 

 

Component 3 Subcommittee has met and minutes are on file.  YES X  NO 

 

 

Subcommittee 3 Chair Signature 
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Subcommittee for COMPONENT 4  Curricular, In structional, Assessment, and 

Organizational Effectiveness 
Member Name Position Chair 

Jeff Townsley 
Assistant principal Y 

Jeff Bloomer 
8

th
 grade inclusion teacher  

Cindy Monroe 
7

th
 grade language arts teacher  

Tracy Holmes 
LRE teacher  

Jana Wills 
8

th
  6

th
 grade language arts teacher  

Kim Rominger 
6

th
 grade mathematics Gifted teacher  

Debbie Dawson 
Spanish teacher  

Gary Brooks 
8

th
 grade science teacher  

Loretta Roach 
LRE 7

th
 grade inclusion 

paraprofessional 

 

Jill Hartman 
Bookkeeper  

Lisa Crum 
Community member  

Leslie Ogle 
Parent  

Kaleigh Forte 
Student  

 

 

Component 4 Subcommittee has met and minutes are on file.  YES X  NO 

 

 

Subcommittee 4 Chair Signature 
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Subcommittee for COMPONENT 5 Action Plan Development 

Member Name Position Chair 

Jamie House 
Language arts team leader/7

th
 grade 

language arts teacher 

Y 

Karen Reaves 
Mathematics team leader/6

th
 grade 

mathematics teacher 

 

Pam Botta 
Science/social studies team 

leader/6
th
 grade science/social 

studies teacher 

 

Kathy Nunnally 
Special education team leader/6

th
 

grade inclusion teacher 

 

Kelly Lamons 
6

th
 grade language arts teacher  

Carrie Scheffler Broyles 
8

th
 grade science/social studies 

teacher 

 

Wayne Saul 
7

th
 grade science teacher  

Jama Cope 
7

th
 grade mathematics teacher  

Carolyn Kinser 
Family resource coordinator  

Related Arts paraprofessional 

 

Lucy Boys 
Community member  

Lori Duckworth 
Parent  

Blake Medley 
Student  

 

 

Component 5 Subcommittee has met and minutes are on file.  YES X  NO 

 

 

Subcommittee 5 Chair Signature 
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Subcommittee for COMPONENT 6  The School Improvement Plan and Process Evaluation 

Member Name Position Chair 

Shelly Smith 
Principal Y 

Heather Boegemann 
7

th
 grade team leader/ scienceð

Social studies teacher / Instructional 

Coordinator/ Social Studies Team 

Leader 

 

April Leonard 
8

th
 grade team leader/language arts 

teacher 

 

Robin Lafever 
Related arts team leader/music 

teacher ï choral director 

 

David Jeffers 
Wellness teacher  

Bill Muhlhahn 
Guidance counselor  

Earlene Moore 
6

th
 grade language arts teacher  

Janie Laws 
Parent involvement coordinator  

Terri McKay 
Cafeteria manager  

Chuck Whitfield 
Community member  

Brad Johnston 
Parent  

Gina Johnston 
Parent  

Kayla Riddle 
Student  

 

 

Component 6 Subcommittee has met and minutes are on file.  YES X  NO 

 

Subcommittee 6 Chair Signature 

 

 

 

 

 

 

 

 

 

 

 

 



9 
 

FORM 1.3 Collection of Demographic Data and Analysis  
(Student Performance Data presented in Component 3) 

 

 

FORM 1.3.1: School and Community Data 
(Rubric 1.3) 

Narrative and analysis of relevant school and community factors: 

 

 
School Characteristics 

 

Historical Background 

 

Greeneville Junior High School was built in 1964 on the southwest side of Greeneville, 

Tennessee.   The architects were Honeycutt-Boyd, and the contractor was Bob Smith.  The 

school design was a double-circled structure ï one circle being the gym and the other circle the 

classrooms/library.  The portion connecting the two circles contained the cafeteria, conference 

room, and administration offices.  The school served all students living within the city limits in 

grades 7-9.  

 

In 1974 the school became Greeneville Middle School serving grades 6-8.  Due to annexation of 

the city limits and the addition of numerous industries, the school population had steadily grown 

from 1974 to 2002.  In 2002, a new wing was added containing nine additional classrooms for 

sixth graders, a conference room, a teacherôs lounge, and a state-of-the-art science lab used 

school-wide.   

 

The following have served as principal during the schoolôs existence:   

Principal   Years Served 

Mrs. Dell Susong  1964-1967 

Mr. Jerry Ward  1968-1969 

Mr. Bob Moore  1970-1976 

Mr. Gary Haaby  1977-1980 

Mrs. Delia Acuff  1980-1987 

Dr. Joyce Bales  1987-1988 

Mr. Eddie Jordan  1988-1995 

Mr. Jerry Ayers  1996-1999 

Dr. Linda Stroud  2000-2006 

Mrs. Shelly Smith  2006-present 

 

 

 

Facility 

 

Greeneville Middle School has undergone many changes since opening in 1964.   

In the past four years, improvements have been made in numerous areas within our school.   
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In 2004-05 the cafeteria was renovated, purchasing one pass-through cooler, one walk-in freezer, 

two warmers, a new hood installed over the stove, a new booster heater, new computer software, 

new computers, and a new printer.  Two new serving lines were also purchased, and shelves 

were installed in the stock room. 

 

Improved landscaping and a new school sign have been placed in strategic areas to enhance the 

look of the school.  Handrails have been installed at the steps in the front and rear of the building 

to promote safety.  A new bus lane was created in front of the building to improve the flow of 

traffic.   

 

Several technological improvements have been made.  Wireless Internet is now available 

throughout the building, and 249 computers throughout the building are replaced on a three-year 

lease rotation.  Two laptop carts, three SmartBoards, seventy-five CPS remotes, thirteen school 

pads, and several projectors have been purchased for use in the classrooms.   Each teacher has 

received his/her own laptop computer for professional use as well.  We have added  Promethean 

Boards,  ELMOS or equivalent document cameras.   We have also added a  DL cart. 

 

Related arts classrooms have received various updates.  New CD/DVD players, printers, 

scanners, cameras, a band saw, drill press, software, and outside exercise station have been 

purchased.  New lockers were placed in the gym locker rooms . The girlôs locker room now has a 

dedicated separate room for in season sports athletes to meet and store things.  Also the 

Diversified Tech Lab received fifteen new computers.  

 

Other changes have been made throughout the building.    The gym floor has been resurfaced.  

New office furniture was bought, and new office carpet was installed.  Several rooms received 

new heat/air units.  Curtains were purchased and hung on the stage in the school commons.  A 

networked digital video recorder for security cameras was installed.   

 

 

Grade Distribution 

 

Greeneville Middle School primarily serves students who live in the Greeneville city limits.  

Currently there are 218 sixth graders, 235 seventh graders, and 215 eighth graders.   

 

 

Length of School Day/Length of School Year 

 

Students attend school for seven hours each day for a total of 180 days each school year.  

Teachers work seven and a half hours per day for a total of 200 days each school year.   
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Per Pupil Expenditures 

 

For the 2005-2006 school year, GMS received the following funding: 

 

Instructional Money   $22,538.94 

Furniture Allocation   $1,325.81 

Office Allocation   $662.91 

BEP Funding    $8,000.00 

 

According to the State Report Card, Greeneville City Schools had a per pupil expenditure per 

funded Average Daily Membership (ADM) of $8,230 and a per pupil expenditure per Average 

Daily Attendance (ADA) of $8,544 for 2005-2006.      

Currently our per pupil expenditure per ADA is $8,682 compared to the stateôs $7,469.   

 

Enrollment Data 

 

Greeneville Middle Schoolôs student enrollment was 674 in May 2006.  Currently we have 668 

students.  Of these, three are migrant students, 11 are English Language Learners, two are ELL 

Transition, and five are immigrant students.   Economically disadvantaged students are identified 

as 35.6% (238) of the student body.  Additionally, 22% (148) of the student population is 

comprised of tuition students.  Of these, 46 are 6
th
 graders, 44 are 7

th
 graders, and 58 are 8

th
 

graders.  Exactly 33% (200) of our students are receiving special education services with 115 of 

these being certified gifted.    

 

 

Curriculum Offerings 

 

Students attend academic classes for 270 minutes and related arts classes for 80 minutes per day.  

Academic classes are taught in three 90-minute sections:  mathematics, language arts, and 

science/social studies.   In 2009-10 our school scheduled changed.  Sixth and eighth grade teams 

have 10 teachers; 4 language arts, 2 math, 2 science, and 2 social studies. All academic classes 

last 55 minutes, and all students attend 2 language arts blocks for a total of 110 minutes. The 

seventh grade team consists of 8 teachers; 2 in language arts, 2 in math, 2 in science, and 2 in 

social studies. All seventh grade academic classes last 70 minutes.  We offer two levels of math 

and language arts in sixth and seventh grades ï regular and advanced.  In eighth grade we offer 

the same two levels of language arts; however, there are three levels of math: Regular math, 

transition algebra, and accelerated algebra I for high school credit in eighth grade.  All students 

are fully included in the general curriculum with the exception of ten students who have special 

needs beyond the scope of full inclusion.  These ten students are fully included in related arts 

classes but receive academic instruction in a least restrictive environment (LRE) classroom. 

Beginning in 2007-08, students who read more than two years below grade level are enrolled in 

READ 180, a replacement language arts program to accelerate remediation of reading skills.  In 

2009-10 reading classes were added in the sixth and seventh grades for students reading below a 

third grade level. 
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A wide variety of related arts classes are offered at Greeneville Middle School.  Students may 

rotate on a nine-week basis through the following classes:  art, Spanish, music, and diversified 

technology, the only vocational course we offer.  Eighth graders may also participate in a nine-

week rotation of French Chinese.  Also available to students is wellness (physical education and 

health combined) that is offered as a semester class.    

 

Students in all three grades may participate in band and vocal music. These classes are designed 

for a semester or full year.     Students may elect to tryout for the GMS Jazz Band as eighth 

graders.   This is a one or two semester class available to band students.   Students in all three 

grades may tryout for vocal music Small Ensemble and Honors Choir.  These groups rehearse 

once or twice per week after school hours throughout the school year.     

 

Students may participate in the Title I reading class if they score below 50% on a current 

achievement test in the area of reading.  This related arts class lasts all school year.  Students use 

computer software (primarily CCC, Lexia, and Compass) to improve their reading skills.  The 

studentsô grades from this class are sent to their regular language arts teachers and incorporated 

into their overall nine-weeks language arts grades. 

 

Life Skills is a nine week related arts class for select students who are considered at-risk.  This 

class focuses on improving social skills, decision-making skills, and goal-setting skills.  A major 

component of this class is to equip students to deal positively with anger, peer pressure, and 

difficult family situations. 

 

Based on the National Study of School Evaluation (NSSE) Student Opinion Inventory completed 

in 2006, 81.7% of our students believe the education offered to students at our school is of high 

quality.  83.2% believe the teachers challenge students to do their best work. 

 

 

 

AP And Honors Classes 

 

Currently we have 115 certified fully included gifted students.  These students are placed in the 

highest academic classes available for each grade with a certified gifted teacher and a gifted 

educational assistant serving as consultants for these classes.  They are also involved in various 

pull-out programs throughout the school year including ñNobles at Noonò, math and poetry 

contests, American Scholastic Achievement League, Invention Convention, the LEGO 

Challenge, and the Thinking Cap Quiz Bowl.  During the 2008-09 school year, gifted instruction 

was provided through pull-out classes during the studentsô related arts time.  During the 2009-10 

school year, gifted instruction was delivered  through inclusion in Science and Social Studies 

classes. 

 

Eighth graders are eligible to participate in the Accelerated Algebra I class for our highest 

achieving math students.  Successful completers are administered the Gateway Algebra I Exam 

at the end of the school year, and they receive a high school math elective credit for participating 

in the class as eighth graders.  Eighth grade completers participate in a more challenging math 

track at Greeneville High School.  This year we have an eighth grade student who had completed 
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our Accelerated Algebra I class as a seventh grader and is presently enrolled in Accelerated 

Algebra II as an independent study via the high school.   

 

 

Parental Involvement 

 

The NSSE Parent Opinion Inventory completed in 2006 shows 81.4% of our parents feel 

welcome at our school.  We have a very active parent-teacher group called Greeneville Schools 

In Action (GSIA).  The GSIA works closely with the school to provide financial support and to 

provide volunteers to assist in certain activities throughout the school year.   Parents participate 

in the Band Boosters and Athletic Boosters organizations, serve as testing proctors for the TCAP 

test, work concessions at sporting events, assist with the GMS Book Fair, and provide meals to 

the staff during American Education Week. 

 

 

Unique Programs 

 

GMS provides tutoring before and after school for students who need assistance with their 

schoolwork.  Students also have access to networked computers to complete research and various 

projects assigned in the classroom.  Additionally, all non-proficient and special education 

students are enrolled in Compass Learning, a computerized ILS, to target skills where they need 

additional instruction.   The tutoring is free of charge to students, and a bus is available to 

transport tutoring students home each day.  The tutoring program and transportation are funded 

through a grant written by G.M.S. staff members. 

 

Greeneville Middle School has several clubs available for interested students.  Fellowship of 

Christian Athletes (FCA), Service Learning, Student Council, Girl Scouts, and the Sign 

Language Club are offered. Our newest clubs are Cooking Club, and Green Scene.  These clubs 

meet before or after school on a weekly or monthly basis.   

 

The Angel Tree is a school-wide project during the Christmas season.  Students take an angel 

from a school Christmas tree.  The angel has a specific item listed on it for students to purchase.  

Students bring their purchased items to school, and these items are confidentially given to some 

of our identified disadvantaged students. 

 

Relay for Life is another active school-wide program that promotes raising money toward cancer 

research.  This year our staff participated in a Silent Auction, and students have participated in 

Hat Day and other activities to raise awareness and money. 

 

 

School-Business Partnerships 

 

Currently we have partnerships in place with TCBY, McDonalds, Papa Johnôs Pizza, Zaxbyôs, 

and the Greeneville Astros, a local professional baseball team.  These companies provide GMS 

with discount coupons for good student behavior and/or attendance and special prices on certain 

items, while GMS provides them with meeting space and sales.  With the cooperation of the 
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Greeneville Police Department, GMS provides the DARE Program taught by a certified DARE 

instructor/police officer.  This sixteen-week program is available for all sixth graders.   Between 

classes, the DARE officer also serves as a positive role model and an additional security measure 

for our school. 

 

 

Drug, Alcohol, or Tobacco Incidents or Arrests 

 

During the 2005-2006 school year, five students were suspended for alcohol, tobacco, or drug 

incidents.  Specifically, three students were suspended for having alcohol at school, one person 

for tobacco, and one person for drug paraphernalia. 

 

Faculty and Staff Demographics 

 

Race, Gender, Ethnic Distribution 

 

The staff at Greeneville Middle School consists of:   

1 Principal 

1 Assistant Principal 

2 School Counselors 

1 Librarian 

1 Gifted Education Teacher 

4 Special Education Teachers 

27 Academic Teachers 

1 Art Teacher 

1 Music Teacher/Vocal Teacher 

1 Diversified Technology Teacher 

1 Spanish Teacher  

1 French Teacher (part-time at GMS) 

2 Physical Education Teachers 

1 Band Teacher 

2 Band assistants (part-time at GMS) 

1 ESL Teacher (part-time at GMS) 

2 Secretaries (main office and guidance office) 

1 Bookkeeper 

4 Teacher Assistants 

1 Technology Assistant 

7 Cafeteria Workers 

5 Custodians (1 is part-time at GMS) 

2 Speech Teachers (part-time at GMS) 

 

 

Of the 69 employees at GMS, one is Hispanic, four are African-American, and 64 are Caucasian.  

Twenty are male and 49 are female.  Seven staff members hold a Bachelorôs Degree, 29 hold a 

Masterôs Degree, four have a Masterôs plus 45 hours, and four have an Educational Specialist 

Degree.  The average number of years experience is: for eighth grade -- 7.3 years; for seventh 
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grade -- 19.75 years; for sixth grade -- 19.9 years; and for administration/related arts -- 12.9 

years.   One hundred percent of the professional staff is highly qualified and certified to teach the 

area in which they teach, based on the Tennessee Department of Education Guidelines.  

Recruitment is done at the system level.  A system curriculum specialist attends job fairs, and 

openings are posted locally and at the state and national levels.   

 

 

 

 

 

 

Student Population Data 

 

 

Currently our student enrollment is 668.  The charts below show gender, economically 

disadvantaged, number of special education students, and race of our student population. 

 

 

  
Grade Females Males # Disadvantaged # Special Ed. Total # Students 

6 95 123 79 58 218 

7 119 116 103 72 235 

8 112 103 83 70 215 
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Currently 11 students are certified English Language Learners.  Two additional students are ELL 

Transition.  These students meet daily for one hour with a certified part-time ESL teacher to 

learn to speak, write, and read the English language.    

 

During the 2005-2006 school year, our attendance rate at GMS was 96%.     

Thirty-three students were suspended, and there were 42 incidents documented.  There were no 

expulsions.  Only one student was retained last year.  The retained student is presently repeating 

sixth grade.  Our population is somewhat transient with 167 students transferred in or out of 

GMS during the school year last year.  The dropout rate at GMS is 0%, and the graduation rate 

does not apply. 

 

Updated 2008-09 and 2009-10 demographic information is included in the addenda at the end of 

this document. 

 

Community Characteristics: 

 

Based on the Greene County Guidebook, published annually by The Greeneville Sun, there are 

15,302 people living in Greeneville. Gender statistics reveal 51.5% are female and 48.9% are 

male. Racially, the population has 92% Caucasian, 5.7% African-American, 1.5% Hispanic, and 

.8% are listed as ñOtherò.   Of the population, 61% are married, and 39% are single, divorced, or 

widowed.   

The employment rate in Greene County is 91.5% and the poverty rate is 14.1%.  The annual 

average weekly wage rate in Greene County in 2004 was $555.00, a 17.6% change from the year 
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2000.  The median family income is $32,356 annually.  Per-capita income is $26,610.  76.6% are 

considered ñhome ownersò. 

 

There are three private schools in Greene County.  Greeneville Adventist Academy is located 

within the city limits, while Greene County Christian School and Towering Oaks Christian 

School are located in the county. 

 

There are numerous thriving business and industry within Greene County.  The twelve major 

employers are: 

 

Business/Industry                  Approximate Number Employed 

Greene Valley Developmental Center   1,400 

American Greetings, Inc.                1,100 

Wal-Mart Distribution Center    1,300 

Greene County School System    1,000 

DTR-Tennessee         850 

Laughlin Memorial Hospital       700 

John Deere Power Products       650 

Eco Quest International        620 

Parker-Hannifin         460 

Wal-Mart Super Center        400 

Greeneville City Schools        400 

Takoma Adventist Hospital       400 

 

The Greeneville community is very supportive and plays a key role in numerous activities 

within our school.    Last year Tusculum College invited the entire student body to eat lunch 

on campus and attend a basketball game free of charge.  Athletes from the girlôs team visited 

GMS last year and assisted our girl basketball players in learning new skills.   

 

Many colleges/universities within this region utilize GMS annually for student teacher and 

practicum training.  The University of Tennessee in Knoxville, Tusculum College, Milligan 

College, East Tennessee State University, and Carson-Newman College are just a few who 

send college students to observe our professionals and to practice teaching. 

 

Last year sixth graders were invited to attend a Greeneville Astros Baseball game and to eat 

lunch at the baseball park.  The Astro organization also gives GMS free game passes to be 

given as rewards to deserving students. 

The Greeneville Sun, our town newspaper, provides many copies of the daily paper for use in our 

classrooms.  The papers are used both for research purposes and for knowledge of current events.  

Also, the Greeneville Sun serves as the fiscal agent for the administration of a Newspaper 

Association of America grant that GMS received for this year.  This grant funds our school 
newspaper production which is produced by the Title I reading lab students. 

The Greeneville Parks and Recreation allow GMS to utilize their facilities at Hardin Park 

adjacent to our school.     Students occasionally enjoy their swimming pools, pavilions, and ball 
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fields as rewards for good school behavior and good grades.  Additionally, our school teams use 

these facilities for games. 

 

After-school programs are provided by the local YMCA and The Boys and Girls Club.  

Transportation is provided from GMS to these establishments. 

 

The Greene County Partnership works closely with schools.  They assist in providing guest 

speakers for career days.  Each year they sponsor the Teacher Supply Depot that allows teachers 

to purchase classroom supplies at a discounted price.     

 

The Niswonger Performing Arts Center provides our students the opportunity  to perform in or 

attend various musicals, plays, comedies, and concerts.  Opened in November 2004, this 1,200 

seat state-of-the-art complex is located in the downtown area. 

 

 

 

FORM 1.3.2 Other Data Sources (including surveys) 
(Rubric 1.3) 
Data Source Relevant Findings 

NSSE 2006 Strengths ï Quality of Instructional Program and Support for Student 

Learning 

Areas to Strengthen ï Communication strategies and facilities 

School Report Card (non-

academic) 

Strengths ï All non-academic  NCLB benchmarks met  

 

Component 2 ï Beliefs, Mission and Vision 
 

 

Form 2.1: Collaborative Process  
(Rubric 2.1) 

The collaborative process we use(d) to develop these components is: 

The Component 2 committee began the process of developing beliefs, a mission statement, and a 

vision statement by reviewing the schoolôs current statements.  Using the rubric as a guideline, 

the committee determined the changes and revisions necessary to meet the criteria of the School 

Improvement Plan for 2007.  Committee members collaborated and were involved in the process 

of providing input and developing the final draft.  A final draft was presented to the School 

Leadership Team and Grade Level Teams for approval.  

 

 

Form 2.2/2.3: Beliefs 
(Rubric 2.2 and 2.3) 

Beliefs (Rubric items 2.2 [clarity], 2.3 [comprehensive]) 
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1.  Each student is a valued individual with unique physical, social, emotional, and intellectual 

needs. 

 

2.  Teachers, parents, students, and the community share in the responsibility of nurturing and 

supporting each child. 

 

3.  A safe, comfortable, and educationally challenging environment promotes learning. 

 

4.  Character education, positive relationships, and mutual respect between students, staff, and 

parents contribute to the self-esteem of all. 

 

5.  The educational needs of all students are met through innovative instructional/teaching 

strategies that enhance learning at each studentôs developmental level. 

 

6.  The school will support the health education and wellness of each student by providing an 

environment that promotes healthy lifestyles. 

 

 
 

 

Form 2.4: Mission 
(Rubric 2.4) 

Mission Statement (Rubric item 2.4 [clarity]) 

The mission of Greeneville Middle School is to maximize learning opportunities in order to meet 

the Tennessee state performance goals, while encouraging students to adopt healthy lifestyles 

and be successful life-long learners. 

 

 

 

 

 

 

 

 

Form 2.5: Vision 
(Rubric 2.5) 

Vision (Rubric item 2.5 [clarity]) 
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Greeneville Middle School strives to provide each student with a foundation upon which habits 

of self-sufficiency, responsible citizenship, and life-long learning are built.  Our teachers and 

staff will continue to take a holistic approach to meeting the needs of the middle grade child in 

compliance with the Tennessee Middle Grade Policy.  Additionally, Greeneville School will 

require an expanded facility to accommodate program needs and an increased student population 

due to community growth.  As a Twenty-first Century School of Distinction, we are dedicated to 

utilizing technology to augment classroom instruction, thus increasing proficiency and offering a 

curriculum that prepares students to compete in a global society. 

 

 

  

 

Component 3 ï Academic and Non-Academic Data Analysis 
 

 

FORM 3.1: Variety of Academic and Non-Academic Assessment Measures 
(Rubric 3.1) 

List Data Sources  

Academic 

¶ TCAP 

¶ State Writing Assessment 

¶ School Report Card 

¶ Mid-Term Reports/4 ½  weeks 

¶ Student Report Cards/9 weeks 

¶ Princeton Review 

¶ EXPLORE Test Reports 

¶ Compass Learning Reports 

Non-Academic 

¶ Attendance Data 

¶ NSSE (National Study of School Evaluation) Opinion Inventory 

¶ School Report Card 

¶ EXPLORE Student Opinion Surveys 

 

FORM 3.2: Data Collection and Analysis 
(Rubric 3.2) 

Describe the data collection and analysis process used in determining your strengths and needs. 
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In this section the data collection and processes used in determining strengths and areas to 

strengthen are described.  Several assessment measures provide data on academic and non-

academic performance.  The data gathered from these measures help guide instruction for 

teachers and staff. 

 

Greeneville Middle School data analysis involves a continual process to mark the progress of 

each student using a variety of assessment measures.  In early August, lists on non-proficient 

students are generated for each subject and each grade level based on the previous springôs 

TCAP assessment so that teachers have this list as soon as school begins.  Within the first month, 

teachers receive data packets containing TCAP results for each of their students from the 

previous and the current years.  Teachers then conduct a systematic analysis to identify both 

curricular and student strengths and weaknesses.  In addition, they compile lists of students in the 

barely proficient and nearly advanced ranges in order to make sure these groups of students 

continue to make progress.  During the 2008-09 school year, teachers have also begun analyzing 

the Item Response Report for the EXPLORE test that eighth graders take in the fall.  This 

analysis allows teachers to identify curricular strengths and weaknesses in regard to the EPAS 

College Readiness Standards. 

 

Students in all grades are assessed in September, January, and March using the Princeton 

Review Online Assessment.  These results are analyzed by the individual teachers to determine 

areas of need for classes as well as individual students, and instruction is adjusted accordingly. 

 

Eighth grade students take the State Writing Assessment Test in February.  Seventh grade 

students participate in a local writing assessment in May so teachers will know areas of need 

prior to the State test.  Instruction in writing is based on the Six Trait Instruction and Assessment 

Model.  Beginning with the 2007-08 school year, teachers began using the Write for the Future 

strategies for writing instruction. 

 

Teachers and specialists meet weekly as grade-level teams with building administrators and 

guidance counselors.  The agendas for these meetings include students having social/behavioral 

or academic concerns.  Additionally, each grade-level academic group meets weekly to plan 

instruction and common assessment; additionally, these groups discuss and plan instructional 

interventions for targeted students. 

 

Our school has initiated a new before and after-school tutoring program.  All parents of non-

proficient students received a letter encouraging them to have their students take advantage of 

this opportunity.  All students can participate to get homework help and to get needed 

remediation.  A late bus is provided to allow students without transportation to participate.  

 

Academic Data Analysis 

 

Each member of the Component 3 team individually analyzed an academic data packet that 

contained the following: 

¶ the state report cards for Greeneville Middle School for the last three years which 

includes  CRT NCE achievement school-wide and disaggregated data by NCLB 

subgroups, writing assessment results, and TVAAS data;   
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¶ the 2006 TVAAS School Report for each academic subject which includes 

TVAAS data for the last three years;  

¶ the 2006 Diagnostic Report based on CRT data for each academic subject which 

breaks results down by performance quintiles and includes three years of data; 

¶ the How Do Low, Middle, and High Achieving Students Compare With Similar 

Tennessee Students Report which provides a longitudinal analysis of cohort 

groups; 

¶ the 2006 Performance Diagnostic Report which reports on proficiency levels;  

¶ EXPLORE test results for the three previous years which provides a norm-

referenced comparison of GMS 8
th
 grade student performance with a national 

sample. 

¶ Princeton Review and Compass Learning data were also considered, but because 

these assessments are formative rather than summative, the team found they were 

more useful for teachers to use for instructional purposes and therefore are not 

included in this analysis. 

   

Each team member constructed a tree map that identified significant strengths, relative 

strengths, relative weaknesses, and significant weaknesses.  When the group convened, the team 

membersô analyses were compiled into a collective tree map with each member explaining 

his/her rankings.  Following the discussion, the group reached consensus about the three most 

significant academic strengths and the three most significant academic weaknesses.  Based on 

the analysis of all academic data, we have identified the consistent performance of GMS students 

above the state and national averages in all academic areas, the 8
th
 gradersô overall performance 

on the EXPLORE assessment as an exit measurement, and the 3-year proficiency levels (over 

90%) of GMS students in Reading/Language Arts and Math  as strengths.  Areas of significant 

weakness include the AYP performance of our students with disabilities (resulting in target 

status for 2006), economically disadvantaged, and African American sup-groups in 

reading/language arts, science and social studies achievement (both proficiency levels and 

TVAAS), and the widening achievement gap for our African American sub-population as they 

move from third to eighth grades in our school system.  

 

Non-Academic Data Analysis 

 

     Each member of the Component 3 team individually analyzed a non-academic data packet 

that contained the following: 

¶ the state report cards for Greeneville Middle School for the last three years which 

includes attendance, promotion rate, and suspensions/expulsions; 

¶ NSSE Support Staff Opinion Inventory Report 

¶ NSSE Student Opinion Inventory Report 

¶ NSSE Parent Opinion Inventory Report 

¶ NSSE Teacher Opinion Inventory Report 

¶ NSSE Community Opinion Inventory Report 

¶ NSSE Survey of Instructional and Organizational Effectiveness Report 

¶ EXPLORE Student Opinion Surveys 
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     As with the academic data, each team member constructed a tree map that identified 

significant strengths, relative strengths, relative weaknesses, and significant weaknesses.  When 

the group convened, the team membersô analyses were compiled into a collective tree map with 

each member explaining his/her rankings.  Following the discussion, the group reached 

consensus about the three most significant non-academic strengths and the three most significant 

non-academic weaknesses.  Based on the analysis of all non-academic data, we have identified 

the following major strengths:  attendance, ñstudent access to a variety of resources to help 

them succeed in learning, such as technology, media centers, and librariesò as reported by all 

stakeholders through the NSSE Inventories, and our school and systemôs instructional support 

for learning.  Major areas of weakness include:  bullying as reported on by all stakeholders 

through the NSSE Inventories, our physical education program, the percentage of black students 

suspended, and support staff salaries.  
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FORM 3.3: Report Card Data Disaggregation 
(Rubric 3.3) 

Report Card Data Disaggregation 
Greeneville Middle School receives disaggregated data on our School Report Card for the 

following sub-groups:  All Students, White, African American, Economically Disadvantaged, 

and Students with Disabilities.  Disaggregated data are not available for Hispanic, Native 

American, Asian/Pacific Islander, and Limited English Proficient students because there are 

fewer than 45 members of these subgroups at GMS.  (It is important to note that the Hispanic 

and LEP populations have significantly increased over the last three years, and we anticipate 

having more than 45 members of these groups in the future if the current trend continues.)  This 

disaggregated information is available on TCAP achievement reports for grades 6-8 in the 

subject areas of reading/language arts, math, science, and social studies. 

 

Race/Ethnicity 

 

In analyzing 2006 data disaggregation regarding race/ethnicity, we have information for only 

two categories:  White not Hispanic and Black not Hispanic.  In 2005, 92% of the White not 

Hispanic students scored proficient or advanced in Reading/Language Arts and Math; in 2006, 

this had increased to 93% in Reading/Language Arts and to 94% in Math for this subgroup.  In 

2005, 88% of the Black not Hispanic subgroup scored in the proficient or advanced ranges in  

students in the Black not Hispanic category scored either advanced or proficient in 

Reading/Language Arts and 87% in Math; 2006 data indicates that this subgroup remained at 

88% proficient/advanced in Reading/Language Arts and increased to 92% in Math. According to 

this data, there is no distinct discrepancy between the scores of Black not Hispanic and White not 

Hispanic students.  However, when looking more closely at the percentage of students who score 

in the advanced range only, a significant gap becomes apparent.  In Reading/Language Arts, the 

percentages of advanced students were 50% White with 29% African-American for 2006.  In 

math, the percentage of advanced students for 2006 was 70% White and 40% African American.  

This discrepancy would seem to indicate that the achievement of our highest performing African 

American students is lagging behind that of our highest achieving White students.  This 

discrepancy in performance between the two groups is also evidenced by EXPLORE test results. 

 

Gender 

      

An analysis of 2005 and 2006 data regarding gender reveals the following: 

 

                                                      MATH (3 Year Average) 

FEMALE  MALE  

2005 Proficient       37% 2005 Proficient          35% 

2005 Advanced       58% 2005 Advanced         63% 

2005 Prof/Adv.      95% 2005 Prof/Adv.         98% 

2006 Proficient       28% 2006 Proficient          25% 

2006 Advanced       65% 2006 Advanced          70% 

2006 Prof/Adv.       93% 2006 Prof/Adv.         95% 
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                               READING/LANGUAGE ARTS (3 Year Average) 

FEMALE  MALE  

2005 Proficient       48% 2005 Proficient          41% 

2005 Advanced       48% 2005 Advanced         50% 

2005 Prof/Adv.      96% 2005 Prof/Adv.         91% 

2006 Proficient       44% 2006 Proficient          43% 

2006 Advanced       51% 2006 Advanced          46% 

2006 Prof/Adv.       95% 2006 Prof/Adv.         89% 

 

This  data based on gender reflect the national trend for males to perform slightly better than 

females in math, while the reverse is true for reading/language arts.  The differences are not 

significant although the malesô 2006 level of proficiency in reading/language arts slipping below 

our systemôs target of 90% bears watching in the future. 

 

 

Growth Differences 
 

According to the 2006 Disaggregated Diagnostic Report (Value Added) for sixth grade 

TCAP math, the three-year pattern suggests that all students are making the expected gains with 

the exception of the lowest achieving students. In seventh grade math, the middle achieving 

studentsô three year pattern shows expected gain, but the lowest and highest achieving students 

are not making the expected gain.  In eighth grade math, students at all achievement levels are 

exceeding expectations. 

 

In the area of reading/language arts, sixth grade scores are below expectations for the middle 

achievers and high achievers, but above expectations for lower achievers.  In seventh grade 

reading/language arts, low and high achievers exceed expectations, but middle achievers are 

below.  In eighth grade reading and language arts, students in the middle achievement range are 

making expected gains, but the lowest and highest achieving students are not. 

 

In the area of science, none of the achievement groups met expectations on the three-year 

pattern.  In seventh grade science, only the highest achievers met the growth expectation. In 

eighth grade, all groups met or exceeded expectations over the 3-year period with the exception 

of the highest achieving students; however, they did meet the expectation for 2006.  

 

In social studies all sixth grade groups were below expectations.  In seventh grade the low 

achieving group met expectations, but the middle and high achievers were below expected gains. 

The middle achievement groups met the growth standard in eighth grade; however, 2006 data 

reveal significant growth for the lower achieving students.   

 

 

Students with Disabilities 

 

     In the area of math, students with disabilitiesô 3-year levels of proficiency rose from 63% to 

71%.  While this does not meet the AYP standard of 79%, this rise in proficiency allowed 
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Greeneville Middle School to qualify for safe harbor in the area of math.  The 3-year 

reading/language arts proficiency level for 2005 was 77%, and for 2006 it fell to 74%.  Because 

these scores do not meet the AYP standard of 83% under NCLB and because progress for this 

subgroup did not occur, Greeneville Middle School has been placed on the Target School list for 

2006. 

 

Economically Disadvantaged 

 

     In the area of math, the 3-year proficiency levels for this subgroup were 81% in 2005 and 

85% in 2006.  In the area of reading/language arts, the proficiency level for this subgroup was 

82% in both 2005 and 2006.  While this subgroup is barely meeting the AYP standard, it must be 

watched as the standard is raised in the 2007-2008 school year. 

 

Limited English Proficient  

    

     At this time, Greeneville Middle School does not have enough LEP students to receive 

disaggregated data for this subgroup.  However, the Hispanic/LEP population has seen a 

significant increase in the last three years in our school so the progress of these students will bear 

watching in the future. 

 

 

 

 

FORM 3.4: Narrative Synthesis of All Data 
(Rubric 3.4) 

Narrative Synthesis of Data 

Strengths 

 

The consistent performance of GMS students above the state and national averages in all 

academic areas, the 8
th
 gradersô overall performance on the EXPLORE assessment as an exit 

measurement, and the 3-year proficiency levels (over 90%) of GMS students in 

Reading/Language Arts and Math are academic strengths at Greeneville Middle School.  On our 

2005 and 2006 School Report Cards, both math and reading/language received an A for 

achievement, as did math for Value Added.  In reading/language, our Value Added grade rose 

from a D in 2005 to a B in 2006.    Our State Writing Test scores have remained at an A with a 

4.2 score.  Academic achievement has remained at a B for science and social studies in 2005 and 

2006.  Our exiting 8
th
 graders consistently score approximately 2 points higher than the national 

average on a 25 point scale in all academic areas and as a composite score.  Finally, our 3-year 

overall levels of proficiency in math and language arts are 94% and 92% respectively. 

 

Non-academic strengths include attendance, ñstudent access to a variety of resources to help 

them succeed in learning, such as technology, media centers, and librariesò as reported by all 

stakeholders through the NSSE Inventories, and our school and systemôs instructional support 

for learning.  The GMS attendance rate has been 96% two of the last three years (with the third 

year being 95.9%).  On the NSSE Opinion Inventories of all stakeholders, the most favorable 
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response from each group indicated that student access to technology and resources was 

exemplary (responses ranged from 4.36 to 5.0 on a 5-point scale for all groups).  We attribute 

this to the system and the schoolôs commitment to providing our students with state-of-the-art 

access to the technology and skills they will need to compete in the future.  Finally, the NSSE 

rubric for the Survey for Instructional and Organizational Effectiveness indicates that 

Greeneville Middle School scored in the ñFully Functioning and Operational Levelò on all 

measures with the highest being a score of 3.73 for the area of ñExpands Instructional Support 

for Student Learning.ò 

 

 

Areas to Strengthen 

 

We have identified three academic areas to target for improvement: AYP performance of our 

students with disabilities in reading/language arts, science and social studies achievement (both 

proficiency levels and TVAAS), and the widening achievement gap for our African American 

and economically disadvantaged sub-populations.  While GMS students with disabilities 

subgroup did meet the safe harbor status for the area of math, the reading/language arts level of 

proficiency for this subgroup resulted in Greeneville Middle School becoming a Target School 

for 2006.  While both science and social studies achievement for GMS has resulted in grades of 

B on the State Report Card for the last two years, neither subject area has hit the system target of 

90% proficiency in all subjects at all grades.  Proficiency levels for science are 87% in 6
th
 grade, 

80% in 7
th
 grade, and 83% in 8

th
 grade.  Proficiency levels in social studies are 89% in 6

th
 grade, 

82% in 7
th
 grade, and 81% in 8

th
 grade..  Value Added grades for science have been Ds for both 

2005 and 2006 and Fs for social studies both years. While neither our African American or 

economically disadvantaged  subgroups have scores below the AYP target score at this time, 

there is a significant gap in their achievement from that of the overall student population, and 

this gap widens as students progress through our school system.  We hope to be proactive by 

addressing this need now rather than waiting until it is mandated by NCLB. 

     From non-academic data analysis, all surveys indicate that the most urgent area of 

need is addressing bullying at Greeneville Middle School.  On each set of stakeholder 

surveys, the issue of bullying was either the lowest or next to lowest scored item on a 5-

point scale when responding to the statement, ñThere is no problem with bullies in our 

school.ò  Additionally, some stakeholder groups indicated concern with the quality of the 

physical education program at our school.  Other areas of that need attention are the 

disproportionate number of African American students who are suspended from school 
and the salaries for paraprofessional staff members.    
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FORM 3.5: Prioritized List of Goal Targets 
(Rubric 3.5) 

Prioritized List of Goal Targets 
According to our School Report Card in the area of Adequate Yearly Progress, the overall 

percent proficient/advanced in math and reading/language arts, and writing scores, and 

attendance rate significantly exceeded the Federal benchmarks; however, from our disaggregated 

subgroups, students with disabilities did not meet the benchmark in math or reading/language 

arts.  Because students showed enough progress in math, we did qualify for safe harbor status in 

that area but failed to do so in the area of reading/language arts.  Therefore, for 2006 Greeneville 

Middle School became a NCLB target school.   

 

Target Goals 

 

¶ Reading/Language Arts: improve proficiency rates of subgroup populations 

¶ Science: improve proficiency rates and value-added gain 

¶ Social Studies: improve proficiency rates and value-added gain 

¶ Bullying: develop strategies to address bullying at Greeneville Middle School 

 

The 2008-2009 and 2009-10 data disaggregation, narrative synthesis of data, and prioritized list 

of goal Targets are in the addenda at the end of this document. 
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Component 4 ï Curricular, Instructional, Assessment, and 
Organizational Effectiveness 

FORM 4.1: Collaboration 
(Rubric 4.1) 

Collaborative Process 

Our goal for Component Four of our school improvement plan is to evaluate the 

effectiveness of our schoolôs instructional practice and to determine the organizations that 

support student achievement. In this process, we analyzed various data sources. These sources 

include: the NSSE Survey of Instructional and Organizational Effectiveness completed by the 

students, parents, and community members and school personnel, TCAO test, TCAO Writing 

Assessment, Tennessee Value Added Assessment, NAEP Test, Explore Test, and Princeton 

Review. 

Below are the means by which collaboration is achieved by administration, instructional staff 

and other stakeholder that address student needs. 

Collaboration at Greeneville Middle School between instructional staff and 

administration  

 

ü Monthly newsletter from Director of Schools ï on file 

ü Monthly newsletter from GMS to parents and staff ï on file 

ü Weekly memo from Principal to all faculty and staff member ï on file 

ü Weekly grade level team meetings ï minutes on file 

ü Monthly Special Education Meeting ï minutes on file 

ü Bi-monthly Academic Team Meetings ï minutes on file 

ü Staff given opportunity to give input on system calendar 

ü Staff involved in textbook adoption process 

ü Staff serves on various school, system-wide and community committees such as: 

Calendar, Family Life, Wellness, Safety, Relay for Life Science Fair, Technology, 

Title I, Professional Development, Accelerated Reader, and Response to Intervention 

ü Bi-weekly subject grade-level meetings 

ü Weekly progress reports from staff to inclusion teachers 

 

     Collaboration with Other Stakeholders (Parents and Community) 

 

ü GMS assignment book given to each student containing school information including 

policy and procedures ï on file 

ü Monthly Newsletter ï on file 

ü Mid-term reports sent to parents 

ü Availability and utilization of electronic progress reporting 

ü Recognizing student accomplishments each term at Academic Pep Rally and Awards 

Day 

ü 6
th 

,7
th
, and 8

th
  Grades all hold a Parent Night at the beginning of the school year   

ü Annual Open House for parents of students of all grade levels 

ü Family Engagement Plan ï updated and revised each year ï on file and posted on 

school web-site 

ü At least one parent serves on each component team for our School Improvement 
Plan 
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ü Students and staff participate in programs that benefit local, national and international 

organizations 

Examples: Kids for Kids, Pennies for Patients, St. Jude Math-a-Thon, Food Drive, 

Relay for Life, Keep Greene Beautiful, Angel Tree, Operation Christmas Child, 

Greene County Animal Shelter, Disaster Relief Efforts 

ü Family Resource Center Coordinator based at GMS 

ü Family Resource Coordinator sponsors a Girl Scout Troop and Service Learning / 

Kiwanis Builders Club 

ü GMS facility is used once yearly to hold monthly school board meeting 

ü GSIA (Greeneville Schools In Action) is very active within the school ï by laws on 

file 

ü Activities of GSIA include: Poinsettia Fundraiser to benefit GMS Common Cause, 

sponsors 8
th
 Grade Dance, hosting Open House, providing food for grade-level 

reward events throughout the year, volunteering within the school, providing food for 

staff members for American Education Week, Scholastic Book Fair 

ü GSIA representative on hiring committees 

ü School webpage (http://www.gcschools.net/gms) updated on a regular basis 

ü Opportunities for Parent-Teacher Conferences throughout the year 

ü School Marquee ï updated to inform parents and community of upcoming events at 

GMS 

ü Partners in Education Program ï coordinated with Greene County Partnership ï 

partners updated and sign yearly agreements 

ü Fellowship of Christian Athletes sponsored by faculty member 

ü Student Council for each grade level with representation from each GMS homeroom 

ü Tutoring held before and after school ï transportation provided for students wishing 

to stay for after-school session. 

ü Peer tutor program in place utilizing students in 8
th
 grade at GMS and students from 

Greeneville High School 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.gcschools.net/gms
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FORM 4.2: Evaluation of the Decision-making Process 
(Rubric 4.2) 

Evaluation of the Decision-making Process 

At Greeneville Middle School as well as throughout the entire Greeneville City Schools 

system, all decisions affecting any aspect of the schoolôs purpose, operation, and future direction 

are made through a team approach.  The organizational structure has been developed to facilitate 

interaction on and across teams at all levels, resulting in what could best be described as an 

organizational web rather than chain of command.   

At the system level, various permanent teams meet on an on-going basis to make decisions 

that will affect every school and to provide input into decisions at the school level.  These 

include:  

ü The C team ï comprised of the Central Office administrators 

ü The system leadership team ï comprised of the Central Office administrators and 

school level administrators 

ü The instructional coordinator team ï comprised of the instructional coordinators from 

each school 

ü The academic coaching team- comprised of the academic coaches from each school 

ü TSCPP teams ï comprised of members of each stakeholder group and charged with 

developing and monitoring the system improvement plan 

ü The GSIA Council ï comprised of the officers of each individual schoolôs GSIA and 

the system and school administrators 

ü The Safety team ï comprised of members from each school to develop policies and 

procedures and to monitor school safety issues 

In addition to these teams, working teams are created to address various issues.  These teams 

work until their purpose has been accomplished.  An example of this would be the technology 

team which was created to develop a system-wide curriculum for technology instruction. 

   

At the school level, permanent teams also meet on an on-going basis to make decisions that 

will affect Greeneville Middle School. These include:  

ü The school leadership team ï comprised of the principal, assistant principal, 

instructional coordinator, a guidance counselor, and the leaders of all academic and 

grade-level teams 

ü Grade-level teams ï comprised of all grade level teachers as well as the special 

education inclusion teacher for that grade level 

ü Core academic teams ï comprised of all teachers in a particular discipline (language 

arts, mathematics,  science and social studies science/social studies) 

ü Related arts team ï comprised of the specialists  

ü Special education team ï comprised of the grade level inclusion teachers and 

assistants, the LRE teacher and assistants, and the gifted inclusion teacher and 

assistant 

ü School Improvement Teams ï comprised of members from each stakeholder group 

ü GSIA leadership team ï comprised of the officers of the Greeneville Middle School 

GSIA and the principal 

ü Student Council  -- comprised of grade level student representatives and faculty 

sponsors 
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In addition to these teams, working teams are created to address various issues.  These teams 

work until their purpose has been accomplished.  An example of this would be the discipline 

team which was created to evaluate and revise the discipline policy at GMS. 

Within this organizational web, any team can or team member can present issues for 

consideration.  Because every member of the faculty is a member of more than one team, issues 

can be discussed, and if necessary, directed to other teams for input.  The actual decision 

typically is made by the most applicable team or teams by consensus.  Once a decision has been 

reached, all stakeholders are notified.  The means of notification depends on the magnitude of 

the issue.  This could be as simple as an email or daily announcement or as far reaching as a 

written change in the GMS Policy Manual.  Any decision that affects the total school is brought 

before all stakeholder groups for discussion and consensus before any change is implemented. 

 

Strengths 
 

ü The team organizational web structure allows many stakeholders the opportunity to be 

involved in the decision-making process. 

ü Decisions/policies are evaluated on a regular basis and amended as needed. 

ü Decisions are made by the most appropriate team and then communicated effectively 

with other stakeholders. 

 

Areas to Strengthen 
 

ü Administration needs to insure that procedure and policies are updated and reviewed 

annually and are familiar to and followed by all stakeholders. 

ü Staff needs to be more accountable for following established policies and decision-

making processes 
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FORM 4.3: Resource Allocation 
(Rubric 4.3) 

Resource Allocation 

Current Resources Utilization of 

Resources 

Connection to 

School Improvement 

Projected Cost 

Technology 

ü 18 Wireless LCD 

Projectors 

ü 22 Wired LCD 

Projectors 

ü 3 Smartboards 

ü 12 School Pads 

ü 233 Desktop 

Computers 

ü 148 

Laptop/Tablet 

Computers 

ü 2 digital video 

cameras 

ü 7 networked color 

laser printers 

ü Station printers in 

all classrooms 

ü United Streaming 

ü Nettrekker 

ü Compass 

Learning ILS 

ü Read 180 

ü SASI ï student 

information 

management 

ü Integrade 

ü Accel. Reader 

 

Students and 

teachers utilize 

technology 

throughout the 

school to support 

and enhance 

learning 

opportunities. 

 

Enhances educational 

opportunities and 

competency in 

technology. 

 

$18,000 

 

$17,600 

 

$3,300 

$6,000 

System Funding 

 

System Funding 

 

 

 

 

System Funding 

 

System Funding 

 

System Funding 

State Funding 

System Funding 

 

$20,000 

 

 

 

 

$600 

Professional 

Development 

¶ NE Tennessee 

Professional 

Development  

      Center 

                  

 

 

 

 

¶ Professional 

Development 

 

 

Administrators 

and teachers 

attend 

professional 

development 

opportunities 

throughout the 

year.  

 

All staff at GMS 

 

 

State training for 

administrators and 

teachers and other 

leaders from across the 

nation. Greeneville City 

School employees have 

positions reserved for 

them. 

 

Various opportunities 

for professional 

 

 

System/State/Local 

funding 

 

 

 

 

 

 

 

System funding 
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development  

Instructional Supplies 

and Materials 

Teachers and 

students 

Provides needed 

classroom instructional 

supplies 

$22,600 

Library  

    Title V 

Materials/Supplies 

available for all 

students and 

teachers 

Support learning 

through research and 

enrichment 

$2,000 

BEP: 

Pooled 

 

Teacher Money 

 

Fee Waiver 

 

Teachers needs 

for classroom 

materials/supplies 

 

Fee Waiver 

Students 

 

Supporting instruction 

in the classrooms 

 

 

To provide educational  

opportunities for all 

students 

$4,000 

 

$4,000 

 

$4,862 

Furniture/Phone 

Reimbursement 

 

Office Supplies 

  $1,329.42 

 

$1,014.71 

Kids for Kids Students identified 

by staff with 

financial needs 

Guidance provides gifts  

At Christmas and other 

Times of the year for  

Students in need.  

(Clothing, school 

Supplies, etc.) 

Private Donations 

Extended Contract 

 

 

 

 

 

Bus for tutoring  

Eight teachers 

 

 

 

 

 

Any student at 

GMS 

Teachers are 

compensated for 

working with students 

in before and after-

school tutoring 

 

Provide needed 

transportation for 

students that stay for 

after-school tutoring 

$16,000 

 

 

 

 

 

System Funding 

System-wide part-time 

specialist: 

 

Speech 

 

Occupational Therapist 

 

School Nurse 

 

 

Any student 

needing services 

provided by these 

specialists 

To provide special need 

students with services 

System Funding 
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School Paraprofessional 

personnel: 

Secretary                    1 

 

Guidance Secretary   1 

 

Bookkeeper                1 

 

Family Resource        1 

Coordinator 

 

Custodians                 3.5 

 

Cafeteria Staff            6 

 

Assistants                   3.5 

 

Parent Involvement     1 

Coordinator 

 

 

All students at 

GMS 

 

 

To assist the 

instructional staff in 

meeting the educational 

needs of all students 

 

 

System funding 

State funding 

Federal funding 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 
FORM 4.4: Curriculum Analysis and Support 
(Rubric 4.4) 

Curriculum Analysis and Support 

Programs and processes for curriculum analysis and support include the following: 

 

Exemplary data analysis 
 

¶ Curriculum is developed by forming a system-wide curriculum development team 

including representatives from each school and central office staff.  State and national 

standards and basic curriculum are followed.  The standards are reviewed at grade level 

and team meetings.  Curriculum maps are adjusted as needed. 

¶ The curriculum of Greeneville Middle School follows the educational standards of the 

State of Tennessee Department of Education for each subject and each grade level. 

¶ Data is collected from TCAP, Princeton Review, and EXPLORE.  

¶ Data is used to assist teachers to improve teaching strategies, boost student performance, 

and to focus on strengths and weaknesses in existing curriculum. 

¶ Teachers use data to identify those students who are non-proficient, barely proficient, and 

nearly advanced with the goal of improving each studentôs performance. 

¶ There is ongoing assessment of programs and curriculum at the school level and 

periodically at the system level to assure alignment. 
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Correlation to state standards and benchmarks 
 

¶ Staff completes survey on instructional practices to analyze how curriculum is being 

followed (example: reading survey was conducted city-wide in 2005). 

¶ Staff receives training for aligning state standards and curriculum. 

¶ Teacher Evaluations - Local Evaluation Option (LEO) and focused evaluation allow 

principal to determine that curriculum is being followed. 

¶ Curriculum mapping is utilized in all grade levels and core subject areas. 

¶ Curriculum maps are posted on the school's website and in each classroom. 

¶ Textbooks and ancillary materials are selected based on alignment of state standards. 

¶ Test results are analyzed by subgroup to determine whether the school is achieving at 

acceptable levels. 

¶ GMS strives to meet or exceed state and NCLB standards and benchmarks. 

¶ Teachers use student performance indicators to align the curriculum.  Team meeting time 

is also used to reinforce and examine pacing in regard to student performance indicators 

periodically throughout the school year. 

 

Alignment within the school and to feeder schools 

¶ System-wide grade level meetings 

¶ Core academic team meetings  

¶ Greeneville Middle School receives students from four elementary schools in our system. 

¶ All fifth grade students visit Greeneville Middle School in the spring of the year to 

become familiar with the new environment. 

¶ Fifth grade teachers from all feeder schools meet with sixth grade teachers from 

Greeneville Middle School to discuss curriculum and ease transition for students. 

¶ Eighth grade teachers meet with the teachers from Greeneville High Schoolôs Freshman 
Academy to discuss curriculum and ease transition for students. 

¶ In the spring of each year, a Greeneville High School guidance counselor meets with 

each eighth grade student and his/her parents at Greeneville Middle School to develop a 

four-year high school plan.  For special education students, this meeting also includes the 

appropriate GMS and GHS special education teachers. 

 

Articulation and communication 
 

¶ System in-service 

¶ School retreat in summer 

¶ Staff meetings 

¶ Team meetings 

¶ Grade level meetings 

¶ Core academic team meetings 

¶ School Improvement Team meetings 

¶ Parent Nights 

¶ Newsletter 

¶ School website 
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¶ Staff development opportunities 

 

Use of ongoing monitoring and adjustment of these processes and programs 

 

¶ Each year teachers dedicate a full day in the fall to analyzing TCAP data from the 

previous year for their past students to identify program strengths and weaknesses.  They 

also analyze their current studentsô performance to identify student strengths and 

weaknesses. 

¶ Greeneville Middle School is involved in a pilot program sponsored by the Tennessee 

Department of Education and Princeton Review.  Each student takes online benchmark 

tests in language arts and mathematics three times per year.  Teachers can generate very 

detailed reports to identify both individual and class strengths and weaknesses based on 

the Tennessee Curriculum Standards. 

 

Strengths 

 

¶ Due to the teamwork structure, teachers meet across grade levels frequently to discuss 

and adjust adherence to the curriculum for each subject area. 

¶ Curriculum is constantly reviewed and adjusted, as needed by teachers and student needs. 

 

 

 

 

Area to Strengthen 

 

¶ There is a need for additional staff development and programs for improving 

achievement for identified NCLB subgroup populations. 

¶ The school schedule significantly impacts the amount of time students receive science 

and social studies instruction. 
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FORM 4.5: Instructional Analysis and Support 
(Rubric 4.5) 

Instructional Analysis and Support 

The organized analysis and support program in place for the instructional process include the 

following: 

 

Exemplary data analysis 
 

¶ Data analyzed from: 

     TCAP 

     Princeton Review 

     EXPLORE 

    Compass Learning ILS 

 

 

     Grade level teams meet weekly with administration and guidance counselors to 

address problems students may be having with attendance, grades, or behavior.  The 

teachers develop a specific set of strategies for the problems described.  If improvement 

is not observed, then academic and psychological testing may be requested.  The results 

of the tests are presented to the parents along with recommendations for program 

placement. 

 

Research-based strategies 

 

¶ All teachers trained in the classroom usage of Thinking Maps 

¶ Princeton Review benchmark testing and prescriptive activities 

¶ TCAP 

¶ Family Resource Center 

¶ Active Learning 

¶ Cooperative Learning 

¶ Inclusion 

¶ After School Program 

¶ Curriculum Mapping 

¶ Read 180 pilot beginning in eighth grade for students two or more years behind in 

literacy skills 

¶ Compass Learning ILS 

 

Adaptations for all students 

 

¶ Before- and after-school tutoring program 

¶ LRE program 

¶ Full inclusion special education program 

¶ Full inclusion gifted program 

¶ ELL program 

¶ Learning Lab 
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¶ Library media center 

¶ Technology available to all students including 2 classroom carts of laptop computers 

¶ Wireless environment throughout the school 

¶ Individualized computer programs: 

     NetTrekker 

     United Streaming 

     Princeton Review 

     CCC 

     Compass Odyssey ILS 

     Accelerated Reader  

¶ Educational Assistants 

¶ All students provided a copy of Daily Planner including GMS policies and procedures 

¶ Support Services - Speech, Physical Therapy, Occupational Therapy 

¶ Related Arts - Wellness, Diversified Technology, Art, Music, Band, Chorus, Spanish, 

French, Title I Reading Lab, Student Help Desk (students who assist our technology 

coordinator with hardware and software problems) 

 

Appropriate staff development 

 

¶ Professional Development Center - guaranteed seats for Greeneville City Schools 

teachers 

¶ Budget provided for staff development 

¶ Individualized computer program training: 

     Compass 

     United Streaming 

     NetTrekker 

     CPS units 

    Tablet training 

¶ Classroom management 

¶ Teaching Strategies in all subjects 

¶ Behavior Management 

¶ Summer staff development opportunities for all teachers 

¶ Write for the Future  

¶ Staff receives information on opportunities for all current instructional practices 

¶ Technology: 

     United Streaming 

     Web Pages 

     Digital Photography 

     Class XP 

     Compass Learning ILS 

     Power Point 

     New hardware or software 

¶ Thinking Maps 

¶ Curriculum Mapping 
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Effective time utilization 

 

¶ Students receive 90 minutes of instruction daily in language arts and mathematics; 

however, more time or a different schedule configuration is needed for science and social 

studies instruction. 

¶ We have an extended (seven hour) student day that allows for instruction and skill 

development. 

¶ Before and after school tutoring with a late bus provided through system funds 

 

A system for monitoring and adjusting 

 

¶ SACS review process 

¶ Ongoing review of curriculum maps 

¶ Core academic team meetings 

¶ System-wide curriculum teams 

¶ Teacher Evaluation: 

     LEO 

     Focused Evaluation 

     Comprehensive Evaluation 

¶ TCAP scores 

¶ Value-added reports 

¶ NCLB 

¶ Title I 

¶ Annual State School Report Card 

¶ Informal visits by administrators 

 

Based on test scores and other data analyzed and observation by teachers and administration, 

we feel our instructional strategies are successful for the vast majority of our students.  However, 

we need additional improvement for our NCLB subgroup populations. 

 

We introduce and implement new strategies by attending professional development events or 

through professional reading that introduces the strategy.  The strategy is implemented in the 

classroom and evaluated for effectiveness. 

 

Technology is introduced to the staff and students by the technology coordinator and 

designated teachers who attend training on new technology.  The technology coordinator then 

conducts training sessions for staff and guides them through each step or phase of the 

technology.  The classroom teacher can introduce the students to the technology in the classroom 

or in the learning lab.  The technology coordinator is available to provide support and follow-up 

to staff or students. 
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Strength 

 

¶ Teaching strategies and research based best practices, such as Thinking Maps, reflect a 

commitment to equality and the belief that all children can learn.  Greeneville Middle 

School reviews and aligns instructional practices with performance standards for student 

learning. 

 

Area to Strengthen 

 

¶ Teachers need staff development on strategies to help low performing students so these 

students may be successful in the regular classroom and become proficient in all areas. 

 

2008-09 and 2009-10 revisions to Component 4 are located in the Addendum to    

Component 4. 
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GOAL 1 
Form 5.1: Goal 1 

Goal 

Reading/Language Arts:  Improve proficiency rates of subgroup populations to 90% proficiency 
in all areas of TCAP by 2008-2009 
 

Which Need(s) does this 
Goal address? 

NCLB regulations about subgroup populations 

How is this Goal linked to 
the system’s Five-Year 

Plan? 

Goal one, Strategy two:  Provide excellence in instruction including high quality and up-to-date 
methods and strategies 

 

FORM 5.2: Action Steps (Goal 

1) 
 FORM 5.3: Implementation Plan (Goal 1) 

GOAL 1: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

READ 180 for non proficient 
students 

 Piloted in the 
spring of 2007 
and implemented 
for one class in 
each grade in 
2007-2008 

One highly 
qualified LA or 
reading teacher 
and an aide 

Already 
purchased with 
grant monies 
supplemented 
with district funds 

READ 180 reports 

TCAP practice testing for special ed. 
Students 

 Monthly 
throughout each 
school year 

Special Ed. 
teacher 

none Graded practice 
tests 

Compass Learning targeted for non 
proficient, barely proficient, and ELL 
students 

  February, 2007 in 
Title One class, 
continued in 
academic classes 

Tutoring teachers, 
Title 1 teacher, Jo 
Darnell, special 
ed. teachers,  and 

More sites 
needed to be 
purchased, 
currently we are 

Compass 
Learning reports 
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FORM 5.2: Action Steps (Goal 

1) 
 FORM 5.3: Implementation Plan (Goal 1) 

GOAL 1: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

as enrichment 
and skill 
introduction in 
2007 

language arts and 
math classroom 
teachers 

on a trial study 
basis 

Continue morning and after school 
tutoring with non proficient students 
placed on Compass Learning for 30 
minutes daily 

 Monday through 
Thursday 
throughout the 
year 

Tutoring teachers Extended contract 
funds to pay 
teachers 

Compass 
Learning reports, 
communication 
to/from teachers 
and tutoring 
teachers  

Recommend teaching Assistants to 
work with ELL and non proficient to 
barely proficient students in the 
regular classroom and in pull-out 
situations 

 2007-2008 school 
year 

Approved by 
school board 

Salaries for three 
assistants, one 
per grade 
between $11,970 
and $16,695 per 
aide per year. 

TCAP scores 

Continue Princeton Review testing 
for all students in math and 
language arts three times a year 
with pull-out testing for special ed. 
Students 

 Test once in the 
fall, winter, and 
spring 

Classroom and 
special ed. 
teachers or 
assistant  

none Princeton reports 

Possible Related Arts class as an 
additional remediation for students 
who are non proficient to barely 
proficient in reading and math 

 Nine-week blocks 
throughout the 
year if deemed 
necessary by staff 
according to 
TCAP scores 
from 2008 

Jo Darnell, 
special ed. 
teachers 

Monies for follow-
up training of 
Compass 
Learning if 
implemented 

Compass reports 
and TCAP scores. 
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FORM 5.2: Action Steps (Goal 

1) 
 FORM 5.3: Implementation Plan (Goal 1) 

GOAL 1: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Increase afternoon tutoring staff and 
stagger tutoring assignments to 
ensure adequate staff numbers all 
year. 

 Monday through 
Thursday 
throughout the 
year. 

Tutoring teachers BEP monies, 
extended contract 

Communication 
to/from academic 
teachers and 
tutoring staff, 
increased TCAP 
scores 

Staff training for tutoring staff  One in-service 
day 

Tutoring staff None, in-house 
training 

Use of Compass 
Learning, tutoring 
staff evaluation 

Pass out tutoring letters and bus 
permission slips to all students 

 Beginning of 
2007-2008 school 
year 

Academic 
teachers, 
Carolynn Kinser 

None Increased number 
of students 
attending tutoring 
sessions, 
increase in 
number of 
instances that 
teachers assign 
tutoring to 
students 

Research implementation of 
summer school program 

 Research costs 
and feasibility 
2007-2008, if 
implemented, 
begin with 8th 
grade and  add a 
grade each 
summer 

Faculty and staff To be determined Increase in TCAP 
scores, drop in 
F’s scored by 
students for each 
grading term 
during the year, 
decrease in 
number of zeros 
and incomplete 
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FORM 5.2: Action Steps (Goal 

1) 
 FORM 5.3: Implementation Plan (Goal 1) 

GOAL 1: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

assignments.   

As part of our School of Promise, 
increase number of students in peer 
tutoring from 8th grade and high 
school and implement a peer 
tutoring program where older 
students mentor and tutor on a one-
on-one basis during morning and 
after school tutoring 

 Begin during the 
2007-2008 school 
year  

Guidance 
counselors and 
Carloynn Kinser 

None Peer tutors would 
be supervised by 
tutoring staff.  
Success would be 
measured through 
TCAP test results. 

Administer Star Literacy tests to all 
students at the beginning, middle, 
and end of the year to track reading 
progress 

 Begin during the 
2007-2008 school 
year 

Language arts 
teachers and 
Instructional 
Coordinator 

This is being 
funded for the 
entire system by 
Central Office so 
an exact cost for 
GMS is unknown. 

Teachers will 
track individual 
students’ growth 
from the 
beginning to the 
end of the year 
based on Star 
Literacy reports. 

Revise strategies for using 
Accelerated Reader based on best 
practices recommended by 
Renaissance Learning 

 Begin during the 
2007-2008 school 
year 

Language arts 
teachers and 
library media 
specialist 

The Enterprise 
online version of 
Accelerated 
Reader is being 
purchased for the 
entire system by 
Central Office so 
the exact cost for 
GMS is unknown. 

Teachers will 
track student 
progress using 
the Accelerated 
Reader reports on 
an ongoing basis 
throughout the 
year. 
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Form 5.3, continued 

G
O

A
L

 1
 

Professional 
Development Plan 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

Training for all language arts and math teachers on 
Compass learning 
 

 Training for all language arts teachers and the  
instructional coordinator in Star Literacy and Enterprise 
Accelerated Reader programs through Renaissance 
Learning 

Parent and Community 
Member Involvement 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

Compass Learning site linked to GMS’s site, so students 
and parents can access it from home or work. 
Parent volunteers to assist students in tutoring 
(background checks may be required). 
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GOAL 2 
Form 5.1: Goal 2 

Goal 

Science and Social Studies: Improve proficiency rates to 90% proficiency by 2008-2009 
 
 

Which Need(s) does this Goal 
address? 

NCLB regulations which require scores to increase each year. 

How is this Goal linked to the 
system’s Five-Year Plan? 

Goal one, Strategy two:  90% of each subgroup will score proficient or advanced in all 
areas of TCAP by 2008-2009 
Goal three, strategy two:  provide appropriate access to current technologies for 
instructional program 

 

FORM 5.2: Action Steps (Goal 

2) 
 FORM 5.3: Implementation Plan (Goal 2) 

GOAL 2: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Adopt a computer program for 
science and social studies like 
Compass.   
 

 Research 
programs 2007-
2008, purchase 
for 2008-2009 
school year 

Science and 
social studies 
team leaders and 
teachers, Beverly 
Miller, Vicki Kirk, 
Shelly Smith 

Depends on 
which program is 
purchased or 
acquired. 

Reports provided 
by the program, 
TCAP scores 

Evaluate taught curriculum for 
alignment with standards and 
evaluate instructional strategies for 
effectiveness 

 2007-2008 school 
year 

Science and 
social studies 
teachers 

None unless more 
professional 
development on 
best practices is 
wanted by 
teachers 

Science and 
social studies 
teams 
observations 
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FORM 5.2: Action Steps (Goal 

2) 
 FORM 5.3: Implementation Plan (Goal 2) 

GOAL 2: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Add more time to the science/social 
studies class if deemed necessary 
after standards and strategies have 
been evaluated. 

 Work on school 
schedule by May 
2007 

Amy Renner, 
Shelly Smith, 
Danna Brickell, 
academic and/or 
grade level team 
leaders, and 
volunteers 

More teaching 
staff if necessary 
due to change in 
schedules and 
class size 

Increase in TCAP 
proficiency scores 
in science and 
social studies 

Research implementation of 
summer school program for students 
who are failing an academic course, 
have excessive absences, and/or 
are still barely to non-proficient.   

 Research costs 
and feasibility 
2007-2008, if 
implemented, 
begin with 8th 
grade and  add a 
grade each 
summer 

Faculty and staff To be determined Increase in TCAP 
scores, drop in 
F’s scored by 
students for each 
grading term 
during the year, 
decrease in 
number of zeros 
and incomplete 
assignments.   

 
Form 5.3, continued 

G
O

A
L

 2
 

Professional 
Development Plan 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

None needed 

Parent and Community 
Member Involvement 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

Survey parents about summer school and extended 
calendar. 
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GOAL 3 
Form 5.1: Goal 3 

Goal 

Bullying:  Increase the percentage of students, teachers, and parents who 
agree with the statement “there are no bullies at our school” on the NSSE 
survey to the level of satisfaction with other indicators by the next NSSE 
administration.  

Which Need(s) does this Goal 
address? 

According to survey given to parents at the end of the 2005-2006 school year, bullying 
was a concern.  According to survey given to 7th grade students during the 2006-2007 
school year, bullying is common 

How is this Goal linked to the 
system’s Five-Year Plan? 

Goal three, strategy one:  provide safe, clean, secure facilities 

 

FORM 5.2: Action Steps (Goal 

3) 
 FORM 5.3: Implementation Plan (Goal 3) 

GOAL 3 : Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Implement a school-wide anti-
bullying program such as Operation 
Respect, possibly taught in wellness 
 

 2007-2008 Shelly Smith, Jeff 
Townsley, Amy 
Renner, Bill 
Muhlhahn, 
Carolyn Kinser 

 School-wide 
student surveys 
pre and post 
implementation 

Implement an anti-bullying class as 
a related arts taught by guidance for 
those targeted as bullies. 
 

 Nine-week blocks 
throughout the 
year beginning 
with the 2007-
2008 school year. 

Amy Renner, Bill 
Muhlhahn, 
Carolyn Kinser 

 Teacher 
observation and 
student 
comments 
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FORM 5.2: Action Steps (Goal 

3) 
 FORM 5.3: Implementation Plan (Goal 3) 

GOAL 3 : Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Continue anti-bullying program 
implemented through language arts 
in 6th grade.   
 

 Beginning 2006-
2007  

Debby Hendrix, 
Kelly Lamons, 
Earlene Moore, 
Bill Muhlhahn 

None Anticipation 
guide, test, essay 

School newspaper will publish 
articles on bullying and essays from 
students on the topic 

 2007-2008 Jo Darnell Newspaper costs 
are covered by a 
grant received 
from Newspaper 
Assoc. of America 

Student 
responses to 
articles 

Continued use of Bully  Box where 
students can put their concerns 

 Beginning 2006-
2007 

Shelly Smith None Student writings 

 
Form 5.3, continued 

G
O

A
L

 3
 

Professional 
Development Plan 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

Training of teachers and staff in the anti-bullying 
program(s). suggested by the Component 4 team and 
Mr. Townsley. 

Parent and Community 
Member Involvement 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

GMS’s website includes bullying information for parents, 
articles for parents about cyber bullying in monthly GMS 
news, Parent class taught by Carolynn Kinser, family 
resource coordinator, handouts or brochures given out at 
Parenting Fair regarding bullying and what parents can 
do. 
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Component 6 ï The School Improvement Plan and Process Evaluation  

 

FORM 6.1: Formative Assessment 
(Rubric 6.1) 

Form 6.1: Formative Assessment  
Goal 1: Reading/Language Arts:  Improve proficiency rates of subgroup populations to 90%  

             proficiency in all areas of TCAP by 2008-2009 

 

Assessment instruments to be used 

 The school administration and staff will use the following formative assessments: 

¶ Princeton Review Assessment Benchmark test administered quarterly 

¶ Read 180 progress reports for targeted students 

¶ Compass Learning reports for targeted students 

¶ 9 weeks grades submitted to principal  

¶ 7
th
 grade local writing assessment 

¶ Beginning in the 2007-2008 school year, all students will be administered the Star 

Reading and Star Math assessments to use as baseline scores for all students. 

¶ Enterprise Accelerated Reader reports 

 

Data analysis procedures to be used 

¶ Teachers, counselors, instructional coordinators, and administrators will compare 

Princeton Review results of each student to the individualôs studentôs previous test 

results paying particular attention to the SPIs needing additional instruction. 

¶ Teachers for the Read 180 program will present interim period reports on targeted 

student progress to the administration. 

¶ Teachers and after school tutoring staff will analyze Compass Learning reports for 

targeted students. 

¶ Teachers will submit 9-week grades to the principal for follow up with those students 

making Fs. 

¶ On all formative assessments teachers and administrators will review at least quarterly 

to track student progress. 

Pre-determined intervals for formative assessments 

 School administrators, math, and language arts teachers will analyze all applicable data in the 

fall, winter, and spring. The school administration and staff will meet to review individual 

student results and sub-groups. 

Long-term comparisons 

 The school administration and staff will make long term comparisons of Greeneville Middle 

School student performance with that of previous years on all applicable assessments.  For 

those formative assessments that are beginning in 2007-2008, base-line data will be collected 

for future comparison. 

 

Goal 2:  Science and Social Studies: Improve proficiency rates to 90% proficiency by 2008-

2009 

Assessment instrument to be used 

 The school administration and staff will use interim reports and student report cards as the 
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assessment instruments to evaluate our progress of this goal. 

Data analysis procedures to be used 

The school administrator and individual teachers will review individual grades and look for 

upward trends. 

Pre-determined intervals for formative assessments 

GMS will evaluate data from the above assessment tools every nine weeks. 

Long-term comparisons 

 The school administration and staff will compare Greeneville Middle School student data to 

the individual studentôs previous termôs results and trends noted. 

 

Goal 3:  Increase the percentage of students, teachers, and parents who agree with the 

statement ñthere are no bullies at our schoolò on the NSSE survey to the level of satisfaction 

with other indicators by the next NSSE administration. 

Assessment instrument to be used 
 Greeneville Middle School will be conducting a survey of parents, students, and staff each 

spring to evaluate the progress of reducing bullying at our school. 

Data analysis procedures to be used 

The school administration and staff will review the survey results and compare to previous 

results noting trend changes. 

Pre-determined intervals for formative assessments 

Greeneville Middle School will administer the survey in the spring of each school year. 

Long-term comparisons  
The school administration and staff will compare Greeneville Middle School survey results to 

the previous yearsô results. 

 

 

 

 

 

 

FORM 6.2: Summative Assessment  
(Rubric 6.2) 

Form 6.2: Summative Assessment  

Assessment instrument to be used 

  For Goals 1 and 2, we will use the TCAP assessment administered each spring to evaluate our 

progress.  The school administration and staff will also use the State Writing Assessment for the 

eighth grade as an assessment instrument to evaluate the progress of this goal.  For Goal 3, we 

will use the next administration of the NSSE School Improvement surveys. 

Data analysis procedures to be used 

For Goals 1 and 2, the school administration and staff will compare Greeneville Middle Schoolôs 

data to state averages, school averages, and individual student scores.  The school administration 

and staff will review and record proficient and advanced results for each class, grade, subject, 

and individual student.  For Goal 3, the school administration and staff will compare the 2006 

NSSE School Improvement surveys with those of the next NSSE administration to look for an 

increase in stakeholders reporting satisfaction. 
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Long-term comparisons planned 

For Goals 1 and 2, the school administration and staff will compare the TCAP data year to year.  

For Goal 3, trends over time will be noted in both end-of-year school surveys and NSSE survey 

administrations. 

 

Plan for communication to all stakeholders 

The school administration and staff will maintain the results of the TCAP assessment and the 

survey results from year-end and NSSE surveys in the schoolôs Data Analysis Project.  

Individuals and groups involved in the analysis will share the results with the staff and School 

Improvement Team.  Individual TCAP results will be shared with parents and guardians each 

fall. Results are also available on the state web site, and TCAP data is published in the local 

newspaper. 

 

FORM 6.3: Evaluation of the SIP Process 
 (Rubric 6.3) 

Form 6.3: Evaluation of the SIP Process 

Greeneville Middle School is committed to continuous school improvement.  The following 

areas innumerate how we will communicate implement, receive feedback, monitor, and 

adjust our SIP. 

 

¶ Communication plan for all stakeholders-The Greeneville Middle School 

Improvement Team is composed of teachers, paraprofessionals, parents, 

administrators, students, and community members. The SIP Leadership team meets 

monthly to discuss and monitor the SIP activities. Methods of communication include 

Open House, Title I Parent Meeting, GSIA Officers meeting, monthly newsletters, 

monthly calendars, marquee, and an updated school web site. Team meetings 

conducted every Thursday provide staff communication.  SIP and Leadership Team 

meetings provide communication between administration, teachers, parents, 

stakeholders, and paraprofessionals.  

 

¶ Feedback and Debriefing Activities-School administrators divided each component of 

the School Improvement Plan into subcommittees that met, analyzed and compiled 

information. Once the component was completed, it was submitted to the staff and 

Leadership Team for approval.  It was then submitted to the Assistant Director of 

Schools for Instruction for approval prior to submitting it to the State Department. 

 

¶ Implementation 

1. Staff will participate in a Data Analysis Day at the beginning of the school 

year. 

2. The school administration and staff will discuss Action strategies for the 

SIP goals and will determine areas of responsibility at team meetings and 

Leadership meetings. 

3. Teachers will participate in the on-going professional development 

activities to support SIP goals. 

Progress:  Each of these implementations steps is ongoing.  Data analysis has been expanded to 
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include EXPLORE test analysis. 
 

¶ Monitoring and Adjusting 

1. Staff will discuss progress toward meeting goals of the SIP at team meetings, 

School Improvement Team meetings, and faculty meetings. 

2. By utilizing the GMS Data Analysis Project, the school administration and 

staff will monitor and adjust programs as needed every nine weeks. 

3. The school administration and staff will review TCAP results, Princeton 

Review, and nine week report cards to make additional adjustments to meet 

goals.  

4. The school administration and staff will review parent surveys and make 

adjustments to Goal 3 as needed. 

Progress:  Each of these steps is ongoing.  However, Princeton Review has been replaced with 
STAR Reading and Math assessment reports. 
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2008-2009 Addenda to School Improvement Plan 
 

Component 1 Addendum 
Student 
demographics 

      

       

       

       

  
2006-07    2007-08 

 
2008-09 

  2009-
2010 

    

Number of Students 
 

663 
 

674 
 

660   587     

       

       

%  White 
 

88.2% 
 

87.2% 
 

86.8%   88.4%     

% African American 

 
7.7% 

 
6.6% 

 
6.7%   6.64%     

% Hispanic 
 

2.9% 
 

4.6% 
 

4.3%   3.23%     

% Native American 

 
0.0% 

 
0.0% 

 
3.0%   0.17%     

% Asian 
 

0.9% 
 

1.3% 
 

1.8%   1.53%     

% Other 

 
0.3% 

 
0.3% 

 
0.5%   0%     

       

       

% Male 

 
51.5% 

 
53.6% 

 
53.9%   52.1%     

% Female 
 

48.5% 
 

46.4% 
 

46.1%   47.9%     

       

       

% Economically 
Disadvantaged 

 
35.2% 

 
32.8% 

 
36.8% 

     41%        

       

       

% Special Education 
(excluding gifted) 16.8% 

 
14.7% 

 
15.6% 

  15.3%     

       

       

Number of ELL 
Students 

 
15 

 
35 

 
22 

  7     

       

       

Transfer Rate 
(Mobility) 

 
25.3% 

 
12.2% 

 
13.8%  

  13.4%     

       

       

Attendance 
 

96.0% 
 

96.4% 
 

96.2%   95.9%     

       

       

Drop-out Rate 
 

0.0% 
 

0.0% 
 

0.0%   0%     

       

       

Graduation Rate 
 

NA 
 

NA 
 

NA   NA     
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Component 3 Addendum 
Narrative synthesis of data 

From the 2006-07 School Improvement Plan: 
Based on the analysis of all academic data, we have identified the consistent 

performance of GMS students above the state and national averages in all academic 
areas, the 8th graders’ overall performance on the EXPLORE assessment as an exit 
measurement, and the 3-year proficiency levels (over 90%) of GMS students in 
Reading/Language Arts and Math  as strengths.  Areas of significant weakness 
include the AYP performance of our students with disabilities (resulting in target status 
for 2006), economically disadvantaged, and African American sup-groups in 
reading/language arts, science and social studies achievement (both proficiency levels 
and TVAAS), and the widening achievement gap for our African American sub-
population as they move from third to eighth grades in our school system.  

Since 2006-07, the strengths of GMS student performance have remained the 
same.  However, there has been a decline in EXPLORE scores in all areas for the last 
two years.  This bears watching.  In the areas of significant weakness, we are 
pleased that our sub-group performance in Reading/Language Arts has improved to the 
point that this is no longer a significant weakness.  Our science and social studies 
achievement remains an area of concern.  A new weakness revealed through data 
analysis is that the percentage of students scoring in the advanced range in all subject 
areas has decreased each year.  This is of particular concern for three reasons:  the 
School Board goal that 60% of all students will score in the advanced range by 2010-11 
(only math meets this goal at this time), the upcoming changes in the state assessment 
and curriculum standards, and the new requirements of the Tennessee Diploma Project. 

Prioritized list of goal targets 
 From the 2006-07 School Improvement Plan: 
 According to our School Report Card in the area of Adequate Yearly Progress, 
the overall percent proficient/advanced in math and reading/language arts, and writing 
scores, and attendance rate significantly exceeded the Federal benchmarks; however, 
from our disaggregated subgroups, students with disabilities did not meet the 
benchmark in math or reading/language arts.  Because students showed enough 
progress in math, we did qualify for safe harbor status in that area but failed to do so in 
the area of reading/language arts.  Therefore, for 2006 Greeneville Middle School 
became a NCLB target school.   
 
Target Goals 

¶ Reading/Language Arts: improve proficiency rates of subgroup populations 

¶ Science: improve proficiency rates and value-added gain 

¶ Social Studies: improve proficiency rates and value-added gain 

¶ Bullying: develop strategies to address bullying at Greeneville Middle School 
 
 
 Since 2006-07, our language arts achievement has improved for all sub-groups.  
Consequently, GMS was no longer a targeted school.    Language arts and math 
achievement remains strong.  Science and social studies achievement remains a weak 
area.  Some steps have been taken to address bullying at GMS, but since the NSSE 
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surveys have not been re-administered at this point, there is no hard data to measure 
improvement in this area.  A trend downward in all subject areas in advanced 
proficiency is a new concern. 
 
Revised Target Goals 

¶ Science: improve proficiency rates and value-added gain 

¶ Social Studies: improve proficiency rates and value-added gain 

¶ Bullying:  address strategies to address bullying at Greeneville Middle School 

¶ All areas:  improve the percentage of students scoring the advanced range of 
proficiency 

 

 
Component 4 Addendum 
 
 
Decision-making 
 
From the 2006-07 School Improvement Plan: 
Strengths 

¶ The team organizational web structure allows many stakeholders the opportunity 
to be involved in the decision-making process. 

¶ Decisions/policies are evaluated on a regular basis and amended as needed. 

¶ Decisions are made by the most appropriate team and then communicated 
effectively with other stakeholders. 

Areas to Strengthen 

¶ Administration needs to insure that procedure and policies are updated and 
reviewed annually and are familiar to and followed by all stakeholders. 

¶ Staff needs to be more accountable for following established policies and 
decision-making processes. 

 
 In the area of decision making, our areas of strength and areas to strengthen 
remain the same.  However, the creation of teams within teams should make this 
process even more effective. 
 

Curriculum analysis and support 
 From the 2006-07 School Improvement Plan: 
 
Strengths 

¶ Due to the teamwork structure, teachers meet across grade levels frequently to 
discuss and adjust adherence to the curriculum for each subject area. 

¶ Curriculum is constantly reviewed and adjusted, as needed by teachers and 
student needs. 
 

Area to Strengthen 

¶ There is a need for additional staff development and programs for improving 
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achievement for identified NCLB subgroup populations. 

¶ The school schedule significantly impacts the amount of time students receive 
science and social studies instruction. 

 
 The 2006-07 strengths remain areas of strength.  Changes planned for GMS 
beginning in 2007-08 and continuing through 2009-10 should significantly impact these 
addressed areas to strengthen.  Those changes include: 

¶ Significant work by all academic teachers on the new state standards throughout 
2008-09 and continuing through 2009-10 

¶ Our partnership with SREB to provide quality embedded staff development 
throughout the school year 

¶ Changes to the academic schedule beginning in 2009-10 that will allow every 
student to have both science and social studies instruction each day 

 

Instructional analysis and support 
 From the 2006-07 School Improvement Plan: 
 
Strength 

¶ Teaching strategies and research based best practices, such as Thinking Maps, 
reflect a commitment to equality and the belief that all children can learn.  
Greeneville Middle School reviews and aligns instructional practices with 
performance standards for student learning. 

Area to Strengthen 

¶ Teachers need staff development on strategies to help low performing students 
so these students may be successful in the regular classroom and become 
proficient in all areas. 

 The following changes have been implemented or are planned to begin next year 
that will affect these areas: 

¶ Partnership with SREB for sustained, embedded professional development 

¶ Additional days for professional learning built into the school day 

¶ The addition of an instructional coach position to work with teachers for curricular 
alignment to standards and assistance in improvement of instructional strategies 
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Addendum to Component 5 
 
GOAL 1 
Form 5.1: Goal 1 

Goal 

Reading/Language Arts:  Improve proficiency rates of subgroup populations to 90% proficiency 
in all areas of TCAP by 2008-2009 

ACCOMPLISHED 

Which Need(s) does this 
Goal address? 

NCLB regulations about subgroup populations 

How is this Goal linked to 
the system’s Five-Year 

Plan? 

Goal one, Strategy two:  Provide excellence in instruction including high quality and up-to-date 
methods and strategies 

 

FORM 5.2: Action Steps (Goal 

1) 
 FORM 5.3: Implementation Plan (Goal 1) 

GOAL 1: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

READ 180 for non proficient 
students 

 Piloted in the 
spring of 2007 
and implemented 
for one class in 
each grade in 
2007-2008 

One highly 
qualified LA or 
reading teacher 
and an aide 

Already 
purchased with 
grant monies 
supplemented 
with district funds 

READ 180 reports 

TCAP practice testing for special ed. 
students 

 Monthly 
throughout each 
school year 

Special Ed. 
teacher 

none Graded practice 
tests 
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FORM 5.2: Action Steps (Goal 

1) 
 FORM 5.3: Implementation Plan (Goal 1) 

GOAL 1: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Compass Learning targeted for non 
proficient, barely proficient, and ELL 
students 

  February, 2007 in 
Title One class, 
continued in 
academic classes 
as enrichment 
and skill 
introduction in 
2007 

Tutoring teachers, 
Title 1 teacher, Jo 
Darnell, special 
ed. teachers,  and 
language arts and 
math classroom 
teachers 

More sites 
needed to be 
purchased, 
currently we are 
on a trial study 
basis 

Compass 
Learning reports 

Continue morning and after school 
tutoring with non proficient students 
placed on Compass Learning for 30 
minutes daily 

 Monday through 
Thursday 
throughout the 
year 

Tutoring teachers Extended contract 
funds to pay 
teachers 

Compass 
Learning reports, 
communication 
to/from teachers 
and tutoring 
teachers  

Recommend teaching Assistants to 
work with ELL and non proficient to 
barely proficient students in the 
regular classroom and in pull-out 
situations 

 2007-2008 school 
year 

Approved by 
school board 

Salaries for three 
assistants, one 
per grade 
between $11,970 
and $16,695 per 
aide per year. 

TCAP scores 

Continue Princeton Review testing 
for all students in math and 
language arts three times a year 
with pull-out testing for special ed. 
students 

 Test once in the 
fall, winter, and 
spring 

Classroom and 
special ed. 
teachers or 
assistant  

none Princeton reports 

Possible Related Arts class as an 
additional remediation for students 
who are non proficient to barely 

 Nine-week blocks 
throughout the 
year if deemed 

Jo Darnell, 
special ed. 
teachers 

Monies for follow-
up training of 
Compass 

Compass reports 
and TCAP scores. 
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FORM 5.2: Action Steps (Goal 

1) 
 FORM 5.3: Implementation Plan (Goal 1) 

GOAL 1: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

proficient in reading and math necessary by staff 
according to 
TCAP scores 
from 2008 

Learning if 
implemented 

Increase afternoon tutoring staff and 
stagger tutoring assignments to 
ensure adequate staff numbers all 
year. 

 Monday through 
Thursday 
throughout the 
year. 

Tutoring teachers BEP monies, 
extended contract 

Communication 
to/from academic 
teachers and 
tutoring staff, 
increased TCAP 
scores 

Staff training for tutoring staff  One in-service 
day 

Tutoring staff None, in-house 
training 

Use of Compass 
Learning, tutoring 
staff evaluation 

Pass out tutoring letters and bus 
permission slips to all students 

 Beginning of 
2007-2008 school 
year 

Academic 
teachers, 
Carolynn Kinser 

None Increased number 
of students 
attending tutoring 
sessions, 
increase in 
number of 
instances that 
teachers assign 
tutoring to 
students 

Research implementation of 
summer school program 

 Research costs 
and feasibility 
2007-2008, if 
implemented, 
begin with 8th 

Faculty and staff To be determined Increase in TCAP 
scores, drop in 
F’s scored by 
students for each 
grading term 
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FORM 5.2: Action Steps (Goal 

1) 
 FORM 5.3: Implementation Plan (Goal 1) 

GOAL 1: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

grade and  add a 
grade each 
summer 

during the year, 
decrease in 
number of zeros 
and incomplete 
assignments.   

As part of our School of Promise, 
increase number of students in peer 
tutoring from 8th grade and high 
school and implement a peer 
tutoring program where older 
students mentor and tutor on a one-
on-one basis during morning and 
after school tutoring 

 Begin during the 
2007-2008 school 
year  

Guidance 
counselors and 
Carloynn Kinser 

None Peer tutors would 
be supervised by 
tutoring staff.  
Success would be 
measured through 
TCAP test results. 

Administer Star Literacy tests to all 
students at the beginning, middle, 
and end of the year to track reading 
progress 

 Begin during the 
2007-2008 school 
year 

Language arts 
teachers and 
Instructional 
Coordinator 

This is being 
funded for the 
entire system by 
Central Office so 
an exact cost for 
GMS is unknown. 

Teachers will 
track individual 
students’ growth 
from the 
beginning to the 
end of the year 
based on Star 
Literacy reports. 

Revise strategies for using 
Accelerated Reader based on best 
practices recommended by 
Renaissance Learning 

 Begin during the 
2007-2008 school 
year 

Language arts 
teachers and 
library media 
specialist 

The Enterprise 
online version of 
Accelerated 
Reader is being 
purchased for the 
entire system by 
Central Office so 

Teachers will 
track student 
progress using 
the Accelerated 
Reader reports on 
an ongoing basis 
throughout the 
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FORM 5.2: Action Steps (Goal 

1) 
 FORM 5.3: Implementation Plan (Goal 1) 

GOAL 1: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

the exact cost for 
GMS is unknown. 

year. 

 
 

Form 5.3, continued 

G
O

A
L

 1
 

Professional 
Development Plan 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

Training for all language arts and math teachers on 
Compass learning 
 

 Training for all language arts teachers and the  
instructional coordinator in Star Literacy and Enterprise 
Accelerated Reader programs through Renaissance 
Learning 

Parent and Community 
Member Involvement 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

Compass Learning site linked to GMS’s site, so students 
and parents can access it from home or work. 
Parent volunteers to assist students in tutoring 
(background checks may be required). 
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GOAL 2 
Form 5.1: Goal 2 

Goal 

Science and Social Studies: Improve proficiency rates to 90% proficiency by 2008-2009 
 
 

Which Need(s) does this Goal 
address? 

NCLB regulations which require scores to increase each year. 

How is this Goal linked to the 
system’s Five-Year Plan? 

Goal one, Strategy two:  90% of each subgroup will score proficient or advanced in all 
areas of TCAP by 2008-2009 
Goal three, strategy two:  provide appropriate access to current technologies for 
instructional program 

 

FORM 5.2: Action Steps (Goal 

2) 
 FORM 5.3: Implementation Plan (Goal 2) 

GOAL 2: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Adopt a computer program for 
science and social studies like 

Compass.  ACCOMPLISHED 
(purchased Study Island licenses) 
 

 Research 
programs 2007-
2008, purchase 
for 2008-2009 
school year 

Science and 
social studies 
team leaders and 
teachers, Beverly 
Miller, Vicki Kirk, 
Shelly Smith 

Depends on 
which program is 
purchased or 
acquired. 

$6,200 

Reports provided 
by the program, 
TCAP scores 

Evaluate taught curriculum for 
alignment with standards and 
evaluate instructional strategies for 

effectiveness  Progress ς Science 
standards work for new curriculum  

 2007-2008 school 
year 
 

Begun 2008-09 
school year and 
continuing through 
2009-10 school 
year 

Science and 
social studies 
teachers 

Shelly Smith 
Danna Brickell 

None unless more 
professional 
development on 
best practices is 
wanted by 
teachers 

Additional 
technology for 

Science and 
social studies 
teams 
observations 
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FORM 5.2: Action Steps (Goal 

2) 
 FORM 5.3: Implementation Plan (Goal 2) 

GOAL 2: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

instructional 
delivery 
Additional 
textbooks due to 
increased number 
of teachers and 
time 
Additional science 
lab equipment 

Add more time to the science/social 
studies class if deemed necessary 
after standards and strategies have 

been evaluated.  ACCOMPLISHED  

 Work on school 
schedule by May 
2007 

New schedule 
implementation 
2009-10 
Restructuring of 
teams (2 five 
person teams in 6th 
and 8th grades;  2 
four person teams 
in 7th grade)  
Implement a 
Summer Bridge 
program for 5th,  
6th, and 7th grades 
beginning summer 
2010 

Amy Renner, 
Shelly Smith, 
Danna Brickell, 
academic and/or 
grade level team 
leaders, and 
volunteers 

More teaching 
staff if necessary 
due to change in 
schedules and 
class size 
Beginning 2010-11, 
will need 2 
additional teachers 
to make 7th grade 5 
teacher teams 
 
 

Increase in TCAP 
proficiency scores 
in science and 
social studies 
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FORM 5.2: Action Steps (Goal 

2) 
 FORM 5.3: Implementation Plan (Goal 2) 

GOAL 2: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Research implementation of 
summer school program for students 
who are failing an academic course, 
have excessive absences, and/or 
are still barely to non-proficient.   

ACCOMPLISHED for 8th grade through 
Summer Bridge Program 

 Research costs 
and feasibility 
2007-2008, if 
implemented, 
begin with 8th 
grade and  add a 
grade each 
summer 

Summer Bridge 
implemented 
during summer 
2008 
Implemented 
Saturday School for 
students with 
excessive tardies 
and/or failing 
grades during the 
2008-09 school 
year to continue 
yearly 

Faculty and staff To be determined Increase in TCAP 
scores, drop in 
F’s scored by 
students for each 
grading term 
during the year, 
decrease in 
number of zeros 
and incomplete 
assignments.   

Implementation of gifted inclusion 
model in science and social studies 
classes with a full time gifted instructor 
team teaching in these classes as 
appropriate  

 Beginning 2009-
2010 school year 

Science teachers 
Social studies 
teachers 
Gifted inclusion 
teacher 

 Increased TCAP and 
EXPLORE scores for 
gifted students 
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FORM 5.2: Action Steps (Goal 

2) 
 FORM 5.3: Implementation Plan (Goal 2) 

GOAL 2: Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Addition of STEM modules to the 
diversified technology lab 

 2009-2010 school 
year 

Jennifer Schroeck 
Shelly Smith 
Beverly Miller 

$31,000 Increased TCAP 
achievement in 
science and math 

 
Form 5.3, continued 

G
O

A
L

 2
 

Professional 
Development Plan 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

None needed 

SREB Content Literacy and Science training 
Differentiated Instructional strategies 
SREB lesson design protocol training (Days 1 and 2 completed) 
 

Parent and Community 
Member Involvement 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

Survey parents about summer school and extended 
calendar. 

 
 

GOAL 3 
Form 5.1: Goal 3 

Goal 

Bullying:  Increase the percentage of students, teachers, and parents who 
agree with the statement “there are no bullies at our school” on the NSSE 
survey to the level of satisfaction with other indicators by the next NSSE 
administration.  
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Which Need(s) does this Goal 
address? 

According to survey given to parents at the end of the 2005-2006 school year, bullying 
was a concern.  According to survey given to 7th grade students during the 2006-2007 
school year, bullying is common 

How is this Goal linked to the 
system’s Five-Year Plan? 

Goal three, strategy one:  provide safe, clean, secure facilities 

 

FORM 5.2: Action Steps (Goal 

3) 
 FORM 5.3: Implementation Plan (Goal 3) 

GOAL 3 : Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Implement a school-wide anti-
bullying program such as Operation 
Respect, possibly taught in wellness 

 

 2007-2008 Shelly Smith, Jeff 
Townsley, Amy 
Renner, Bill 
Muhlhahn, 
Carolyn Kinser 

Could not 
implement due to 
prohibitive costs 
 

School-wide 
student surveys 
pre and post 
implementation 

Implement an anti-bullying class as 
a related arts taught by guidance for 
those targeted as bullies. 
 

 Nine-week blocks 
throughout the 
year beginning 
with the 2007-
2008 school year. 

Amy Renner, Bill 
Muhlhahn, 
Carolyn Kinser 

 Teacher 
observation and 
student 
comments 

Continue anti-bullying program 
implemented through language arts 
in 6th grade.   
 

 Beginning 2006-
2007  

Debby Hendrix, 
Kelly Lamons, 
Earlene Moore, 
Bill Muhlhahn 

None Anticipation 
guide, test, essay 

School newspaper will publish 
articles on bullying and essays from 

students on the topic   Discontinued 

 2007-2008 Jo Darnell Newspaper costs 
are covered by a 
grant received 
from Newspaper 
Assoc. of America 

Student 
responses to 
articles 
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FORM 5.2: Action Steps (Goal 

3) 
 FORM 5.3: Implementation Plan (Goal 3) 

GOAL 3 : Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Continued use of Bully  Box where 
students can put their concerns 

Discontinued 

 Beginning 2006-
2007 

Shelly Smith None Student writings 

Investigate the addition of an advisory 
time for all students and staff to focus 
on relationship building 

 2010-2011 Shelly Smith 
Jeff Townsley 
GMS Leadership 
Team 

Unknown at this 
time 

 

Add supplemental anti-
bullying section to Student 
Planners beginning 2009-10 

 2009-2010  Shelly Smith 
Jeff Townsley 

None  

Physical education classes 
include instructional 
strategies that target anti-
bullying through the Team 
Building Kit 

 2009-2010 Physical education 
teachers 

Team Building Kits   

“Bullying” added as a 
disciplinary offence in the 
school-wide Discipline Plan 
beginning in 2008-09 school 
year 

 2009-2010 Shelly Smith 
Jeff Townsley 

None Number of 
discipline referrals 
for bullying 

 
Form 5.3, continued 

G
O

A
L

 3
 Professional 

Development Plan 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

Training of teachers and staff in the anti-bullying 
program(s). suggested by the Component 4 team and 
Mr. Townsley. 

Training for staff on advisory groups 
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Parent and Community 
Member Involvement 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

GMS’s website includes bullying information for parents, 
articles for parents about cyber bullying in monthly GMS 
news, Parent class taught by Carolynn Kinser, family 
resource coordinator, handouts or brochures given out at 
Parenting Fair regarding bullying and what parents can 
do. 
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GOAL 4 
Form 5.1: Goal 4  

Goal 
Advanced proficiency: Increase percentage of students scoring in the advanced 
proficiency range in all subjects by 2010-2011 

Which Need(s) does this Goal 
address? 

In Component 3, a consistent decrease in the percentage of students scoring in the 
advanced proficiency range in each academic area was noted.  

How is this Goal linked to the 
system’s Five-Year Plan? 

Goal One: Provide excellence in programs 
Strategy One: Provide rigorous curriculum aligned with performance standards 
Strategy Two: Provide excellence in instruction including high quality and up-to-
date methods and strategies 
Performance Objective: Advanced score by 60% of all students in each grade level 
and content area by 2010-2011 

 

FORM 5.2: Action Steps (Goal 

4) 
 FORM 5.3: Implementation Plan (Goal 4) 

GOAL 4 : Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Continue READ 180 in 6th and 7th grades 
for struggling readers 

 Ongoing Assigned lang.arts 
teachers 

Cost of Read 180 
licenses and 
materials 

Increased TCAP 
Reading/Language 
Arts scores for 
targeted students 

Implementation of pull-out reading 
instruction by  6th grade special 
education teacher for those students 
reading below a 2nd grade level during 
spring semester, 2009  -- continue pull 
out if necessary in 7th grade 

 Ongoing Special education 
inclusion teachers 

Supplemental 
materials 

Increased TCAP 
Reading/Language 
Arts scores for 
targeted students 
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FORM 5.2: Action Steps (Goal 

4) 
 FORM 5.3: Implementation Plan (Goal 4) 

GOAL 4 : Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Replace READ 180 in 8th grade with an 
inclusion reading/language arts class 
with a regular education teacher and a 
special education teacher as co-
ǘŜŀŎƘŜǊǎ ǘƻ ƛƴŎǊŜŀǎŜ ǎǘǳŘŜƴǘǎΩ 
readiness for high school 

 Beginning 2009-
2010 school year 

Jeff Bloomer  
Kim Waller 

Title I teacher 
salary 
Supplemental 
materials 

Increased TCAP 
Reading/Language 
Arts scores for 
targeted students 

Revision of the math 
curriculum and class 
sequence beginning with 
2009-10 6th graders and 
progressing upward with the 
cohort group 

 

 Beginning 2009-
2010 school year 

Math teachers None Increased 
percentage of 
students scoring in 
the advanced 
proficiency range 
on TCAP (after 
adjustment for new 
test) 

Addition of an instructional assistant at 
each grade level to assist with inclusion, 
pull out, and differentiated instruction 

 Beginning 2009-
2010 school year 

Shelly Smith Salary for assistant Increased TCAP 
scores for targeted 
students 

Implementation of a gifted 
inclusion model of instruction 
in science and social studies 
classes 

 

 Ongoing Science teachers 
Social studies 
teachers 
Gifted inclusion 
teacher 

Supplemental 
materials, 
technology, and 
equipment 

Increased 
percentage of 
students scoring in 
the advanced 
proficiency range 
on TCAP (after 
adjustment for new 
test) 
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FORM 5.2: Action Steps (Goal 

4) 
 FORM 5.3: Implementation Plan (Goal 4) 

GOAL 4 : Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected Cost(s) 
(Rubric 5.3) 

Monitoring Strategy 
(Rubric 5.3) 

Continue work with new state 
standards and add the EPAS 
College Readiness Standards 

 

 Ongoing Academic teachers 
Danna Brickell 
Shelly Smith 

None Increased 
percentage of 
students scoring in 
the advanced 
proficiency range 
on TCAP (after 
adjustment for new 
test) 

Develop revised curriculum 
maps and common 
assessments 

 2009-10 
and 2010-
11 school 
years 

 

Academic teachers 
Danna Brickell 
Shelly Smith 

Possible stipends 
for summer work 

Increased 
percentage of 
students scoring in 
the advanced 
proficiency range 
on TCAP (after 
adjustment for new 
test) 

 
Form 5.3, continued 

G
O

A
L

 4
 

Professional 
Development Plan 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

SREB Content Literacy and Science training 
Differentiated Instructional strategies 
SREB lesson design protocol training 

Parent and Community 
Member Involvement 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

Communication regarding higher expectations, rigor, and the 
impact of the Tennessee Diploma Project through GSIA 
meetings, school website, and monthly newsletter 
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GOAL 5 
Form 5.1: Goal 5  

Goal 
Improve value-ŀŘŘŜŘ ŦƻǊ ŜǾŜǊȅ ǎǳōƧŜŎǘ ŀǘ ŜǾŜǊȅ ƎǊŀŘŜ ƭŜǾŜƭ ǘƻ ŀǘ ƭŜŀǎǘ ƻƴŜ ȅŜŀǊΩǎ 
growth through differentiated instruction. 

Which Need(s) does this Goal 
address? 

NCLB subgroup regulations 

How is this Goal linked to the 
system’s Five-Year Plan? 

Goal one, Strategy two:  Provide excellence in instruction including high quality and 
up-to-date methods and strategies.  

 

FORM 5.2: Action Steps (Goal 

5) 
 FORM 5.3: Implementation Plan (Goal 5) 

GOAL 5 : Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected 
Cost(s) 
(Rubric 5.3) Monitoring Strategy (Rubric 5.3) 

. District team agrees on DI as the 
unifying focus for 2010-2011. 

 5.1.10 District team  Records of meetings 
Products of meetings:  
1) Revised Theory of Change 
2) Evaluation components 

Principals and key central office 
personnel participate in foundational DI 
training. 

 

 7.16.10 Principals and 
Central Office 
Personnel 

 1)Training handouts 
2)Informal discussions 
3).Formal meeting with Dr. 
Tomlinson to plan 

. Principals articulate their individual 
commitment to DI as a tool for student 
success 

 8.2.10- through 
year 

Principals  1) Leader commitment: a) Ask 
participants to create exit cards 
to remember what they heard 
from their school leader or b) 
Do “windshield check” during 
training. 
2)Mindset:  Conduct a “fixed” or 
“fluid” mindset survey, once at 
the beginning and once at the 
end of the year with all teachers 
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FORM 5.2: Action Steps (Goal 

5) 
 FORM 5.3: Implementation Plan (Goal 5) 

GOAL 5 : Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected 
Cost(s) 
(Rubric 5.3) Monitoring Strategy (Rubric 5.3) 

3) Definition of DI:  Conduct a 
pre-post test on “is your 
instruction differentiated?” with 
all teaching staff (to be 
completed again at the end of 
the first year) 
4) Vocabulary:  Use a card sort 
of game format to make term 
and definition matches (such as 
Jeopardy or Concentration), 
etc. 

 
. DI mindset principles are 
communicated with GCS teachers. 

 8.2.10- through 
year 

Academic Coaches   

. Fundamental DI training occurs at 
schools to build understandings and 
common vocabulary 

 8.2.10- through 
year 

Academic Coaches   

. ñData Dayò* is used to reinforce critical 
differentiated student progress 
concepts. 
*Subject to change based on availability 
of data. 

 

 9.3.10 Academic Coaches  1) Documents produced during 
the day such as group findings 
from the data 
2) Preliminary plans to address 
instructional strengths and 
challenges 
3) Provide district-wide 
“templates” to teams to assist 
them in analyzing their student 
data, including teacher goals 
and student goals 
4) Exit cards-“How does today 
change your practice in the 
classroom?”  (Analyze exit 
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FORM 5.2: Action Steps (Goal 

5) 
 FORM 5.3: Implementation Plan (Goal 5) 

GOAL 5 : Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected 
Cost(s) 
(Rubric 5.3) Monitoring Strategy (Rubric 5.3) 

cards to see overall insights 
across the district) 
 
 
 
 
 

Examples of differentiation in action and 
low-prep strategies are shared with 
teachers. 

 9.4.10-1.4.11 Academic Coaches  1) Documents produced during 
the day such as group findings 
from the data 
2) Preliminary plans to address 
instructional strengths and 
challenges 
3) Provide district-wide 
“templates” to teams to assist 
them in analyzing their student 
data, including teacher goals 
and student goals 
4) Exit cards-“How does today 
change your practice in the 
classroom?”  (Analyze exit 
cards to see overall insights 
across the district) 
 
 
 
 
 

Teachers use time to work, plan, and 
collaborate with experts, colleagues, and 
coaches. 

 Continuous work 
September 2010- 
April 2011 

Teachers  1) Stages of Concern open-
ended statements, given to all 
teachers in district 
2) Team minutes or records of 
meetings and results 
3) Commitment cards 
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FORM 5.2: Action Steps (Goal 

5) 
 FORM 5.3: Implementation Plan (Goal 5) 

GOAL 5 : Action Steps (Strategies, 
Interventions, or Scientific Based Research) 
(Rubric 5.2) 

 
 
 

Timeline  
(Rubric 5.3) 

Person(s) 
Responsible (Rubric 
5.3) 

Projected 
Cost(s) 
(Rubric 5.3) Monitoring Strategy (Rubric 5.3) 

4) Exit cards 
5) One-legged interviews and 
coaches’ logs 
6) School leader and coaches’ 
observations 
7) District-wide teacher survey 
 

Teachers are supported to implement DI 
strategies, based on their learning and 
readiness 

 Continuous through 
May 2011 

Academic Coaches  1) Specific question on teacher 
survey regarding teacher 
support perceptions 
2) Examination of individual 
teacher’s goals based on 
commitment cards  
3)  Individualized self 
assessment on traditional and 
DI classroom  
4) Individualized post fixed or 
fluid mindset survey   
5) Records of teacher sharing 
at team meetings  
6) Informal observations of DI 
implementations 

Teacher leaders emerge to model and 
teach DI in classroom settings and PD 
sessions. 

 Continuous and 
ongoing 

Teachers  1) Records of meetings 
facilitated by teacher leaders  
2)Copies of DI strategies 
shared and implemented 
3)  Logs of teacher-to-teacher 
observations  
 4) Number of “hits” on district 
website for teaching strategies 
or videos 
5) Tests and discussions 
posted on moodle site 
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Form 5.3, continued 

G
O

A
L

 5
 

Professional 
Development Plan 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 

Book Study groups revolving around DI.   
One group has completed a study in the 2009-2010 school 
year.  Other groups will be formed in the upcoming years. 

Parent and Community 
Member Involvement 
(Steps or Strategies) to 
Support Action Plan (as 
applicable) (Rubric 5.2) 
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Title I-A Required Components 
 
 

 

 Yes No N/A  

33. Each schoolwide program has implemented a 
comprehensive school improvement plan which 
addresses the 10 required elements: 

   

Schoolwide Plan/TSIP 
Page #s TCSPP=TSIP in 

State Special Schools 

      *(a.)  a comprehensive needs assessment of the 
entire school using data analysis of NCLB subgroups.  

   

 Link TSIP Pg# 21, 22, 
24-26, Addendum  3 to  
activities 

      *(b.)  schoolwide reform strategies with emphasis 
on improved achievement of the lowest achieving 
students;  

   

 Link TSIP Pg# 
Addendum 5: Goals 2 and 
4  to  activities 

      *(c.)  instruction by highly qualified staff as 
addressed in NCLB;  

   
 Link TSIP Pg# 14 to     

      activities 

      *(d.)  highly quality and ongoing professional 
development activities;  

   

 Link TSIP Pg# 
Addendum 5: Goals 2 and 
4 to   activities 

      *(e.)  strategies to attract highly qualified teachers 
to high needs schools;  

   
 Link TSIP Pg# 13  to  

      activities 

      *(f.)  strategies to increase effective parental 
involvement;  

   

 Link TSIP Pg# 
Addendum 5: Goals 2, 3, 
and 4 to  activities 

      *(g.)  plans for assisting preschool children from 
early childhood programs to elementary school 
programs;  

   
 Link TSIP Pg# NA to  

      activities 

      *(h.)  measures to include teachers in assessment 
decisions regarding the use of assessment in 
improving student performance and instructional 
programs;  

   

 Link TSIP Pg# 22, 35 
to  
      activities 

      *(i.)   strategies for providing timely additional 
assistance to students experiencing difficulties 
mastering standards; and  

   

 Link TSIP Pg# 
Addendum 5: Goals 2 and 
4 to   activities 

      *(j.)  coordination and integration of federal, state, 
and local services and programs 

   

  Link TSIP Pg# 33-36 
to  
      activities 

34. The schoolwide program includes a list of the state 
and federal programs that are consolidated and 
integrated into the schoolwide plan. 

   

  Link TSIP Pg# 12, 33-
36 to  
      activities 

35. The schoolwide plan ensures that the intent and 
purposes of each federal categorical program is included. .  

   
  Link TSIP Pg# 12 to  

      activities 

36. Parents are involved in the development and 
review of the Title I schoolwide plan.   

   

  Link TSIP Pg# 3-8, 29-
30 to  
      activities 


